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GET READY!

Thank you for hosting a Central Connecticut State University student teaching candidate! You are making
a critical investment in our future educators - and an impact on Connecticut’s need for qualified, well-
trained teachers. You are demonstrating your commitment by sharing your classroom, best practices,
instructional and management strategies, and your own philosophy of education. We greatly appreciate
your partnership.

To help prepare for this experience as a cooperating teacher, we encourage you to follow these
guidelines. Please reach out to the Office of School and Community Partnerships (OSCP) and your
candidate’s university supervisor should you have questions or require assistance.

Before School Starts

* Ask your teacher candidate about their personal interests, academic background, and pre-student
teaching experiences.

* Be specific about classroom rules and policies.

¢ Indicate that the student teaching experience will involve more than just classroom teaching (working
with the principal, counselors, parents, other faculty/staff members).

¢ Invite the teacher candidate to discuss their expectations of you.

* Determine/discuss the teacher candidate’s primary goals and responsibilities for the first few days in
the classroom.

Prepare the Administration and Faculty

Inform the administration and faculty about the teacher candidate’s arrival and introduce them at a
faculty meeting. Involve colleagues in preparing for the arrival of the teacher candidate by asking them to:
¢ Help acquaint the teacher candidate with the total school program.

* Provide opportunities to observe their classes.

Prepare Orientation Materials

Place copies of pertinent school information in a folder for the teacher candidate. Some suggestions are:
¢ School calendar, master schedule, time schedule, schedule of teachers' meetings.

e Fire drill and other emergency instructions.

¢ Copies of administrative forms such as textbook slips, passes, field trip forms, and attendance letters.
¢ Student handbook or school rules and cafeteria regulations.

e Map of the city or community and information about the community.

e Curriculum guide, pacing guide, unit guides, faculty handbook, and list of faculty members.

Prepare the Classroom and Instructional Materials

¢ Provide a desk and chair and a place where the teacher candidate’s personal belongings can be
safeguarded.

¢ Obtain a (physical or electronic) set of textbooks/workbooks, teachers' manuals, teachers' guides, and
course outlines for the teacher candidate.

* Prepare a seating chart of each class with which the teacher candidate will work.
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Prepare Your Students

e Demonstrate enthusiasm for the teacher candidate’s arrival.

¢ Introduce the teacher candidate as a co-teacher or intern, rather than as a student.

e Share some things about the teacher candidate that align with the values and interests of the
school/classroom.

¢ Give students a feeling of responsibility for the initial orientation and acceptance of the teacher
candidate.

¢ Explain that a university supervisor will be visiting to observe teaching techniques and class responses.

¢ Explain that when the teacher candidate is in charge, questions, and comments should be addressed to
the candidate.

Create Opportunities for the Teacher Candidate to Connect with Students

¢ Hand out/collect materials.

* Provide instructional support or enrichment to individual or small groups of students.

¢ Help students log onto technology or address technical issues.

¢ Help students individually during guided practice time in class.

* Present a brief historical anecdote or enrichment topic that pertains to that day's lesson.
* Prepare a bulletin board.

® Teach a mini lesson.

* Make copies and deliver materials to classrooms/teachers.

e Administer a test or retest.

e Assist with attendance to help in learning students' names.

* Take a restless student “for a walk.”

* Create work examples by doing student assignments.

¢ Read and help correct sets of papers.

¢ Develop a collection of five-minute learning activities to use if a lesson ends sooner than planned.

Establish Communication

¢ Schedule a day/time to conference weekly.

¢ Create a meeting agenda to use your time efficiently.

e Keep a communication journal.

e Communicate frequently with the candidate’s university supervisor and/or the Office of School-
Community Partnerships.

Office of School ~ Community Partnerships
Barnard Hall, Room 327-02
Central Connecticut State University
1615 Stanley Street
New Britain, CT 06050
860-832-2144

Barbara Budaj, Director
http://www.ccsu.edu/oscp
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Welcome

Dear Cooperating Teacher:

Welcome to a very exciting semester! We greatly appreciate the commitment that
you have made to support the development of our Central Connecticut State
University student teacher candidates.

Student teaching is the culminating experience in the teacher education program
at CCSU. Our candidates are required to apply the knowledge, skills, and
dispositions about teaching and learning that they have cultivated throughout & ,
their planned programs. In addition to preparing for students’ learning needs and becoming part of your school
community, they will be preparing edTPA portfolios and working on job applications. They will quickly realize how
rewarding teaching is —and how much work is involved.

We ask that you hold our teacher candidates to high standards and support their growth as they strive to meet those
standards. Provide balanced feedback, highlighting strengths and identifying areas in need of growth. Model how you
plan, analyze data, reflect, and communicate. Give your candidate the opportunity to adapt your classroom practices
to their personality and individual teaching style. Please also keep in mind that they are “students of teaching” and
are not yet proficient in all aspects of effective teaching.

The success of your student teaching candidate will depend on the cooperative efforts of many people. Our hope is
that the teacher candidate, cooperating teacher, and the university supervisor will form a triad with closely
connected goals — all resulting in a positive and memorable student teaching experience. Collaboration is critical!

This handbook is designed as a resource for you and future cooperating teachers. We welcome your feedback and
encourage you to reach out with suggestions. We have included a copy of the stipend form. This is for informational
purposes only. You will receive an email with an electronic copy of this form (and a W-9 form) from me at the start of
the semester. Please submit these electronic forms. This is a small token of appreciation for our dedication and
support of our teacher candidates.

Please know that the Office of School ~ Community Partnerships is only a phone call or email away. We encourage
you to reach out at any time. We are here to support you.

Best,

Barbara Budaj

Director, Office of School ~ Community Partnerships
Barnard Hall 327-02

860-832-2144

barbara.budaj@ccsu.edu

Spring 2024 Student Teaching Calendar
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(Subject to Change)

Teacher Candidate Orientation

edTPA Orientation

First Official Day of Student Teaching

End of First 8 Weeks

Start of Second 8 Weeks

edTPA Submission Due Date

edTPA Results Anticipated

End of Second 8 Weeks

Thursday, January 11, 2024
4:30 PM -6:00 PM
CCSU Constitution Room, Memorial Hall

Tuesday, January 16, 2024
4:30 PM - 6:00 PM
CCSU Constitution Room, Memorial Hall

Wednesday, January 17, 2024

Tuesday, March 12, 2024

Wednesday, March 13, 2024

Thursday, March 21, 2024

Thursday, April 11, 2024

Friday, May 10, 2024
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Mission Statement

The Office of School ~ Community Partnerships (OSCP) supports the mission of the School of Education and
Professional Studies in the preparation of professionals for elementary, secondary, special education, and K-12
educational settings. To accomplish this mission, the OSCP works collaboratively with CCSU faculty and department
to ensure that teacher candidates are prepared to:

e Serve in the region, the state, and the nation.

e Apply principles of learning and assessment through a variety of technologies to guide our own best practice
and that of practitioners in the profession.

e Develop knowledge, skills, and dispositions necessary for professional practice and community service
through learning experiences that are rich in diversity of perspective, value, attitude and belief — and that are
enhanced by active reflection.

Guided by the purpose of preparing professionals for service in diverse communities, the OSCP works closely with
state-wide school districts as well as the State Department of Education to secure appropriate placements for teacher
candidates so that they may put theory into practice in a classroom setting.

Diversity Statement

The Office of School ~ Community Partnerships at Central Connecticut State University provides quality student
teaching experiences, preparing teacher candidates to meet the needs of all learners in a global society. Student
teaching placement will be secured in diverse settings, offering teacher candidates the opportunity to engage with
students and families who represent considerable ethnic diversity across partner schools. The OSCP and teacher-
preparation faculty will guide and support teacher candidates as they implement inclusive instruction in diverse
classrooms. Through diverse teaching and learning opportunities, teacher candidates will engage in critical pedagogy
and reflection aimed at understanding and narrowing the achievement gap.

The Office of School ~ Community Partnerships offers equal access to student teaching placements and support
programs, maintaining high expectations for the success of all teacher candidates. The OSCP values the contributions
of individuals and groups representing diverse ethnicities, races, genders, and sexual orientations in cultivating the
next generation of teachers.
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CCSU Conceptual Framework

The conceptual framework is the guiding document that shapes and informs both the programs and the philosophy
of the School of Education and Professional Studies. It also aligns closely with the professional standards that define
program quality. Directly linked to our curriculum, the conceptual framework provides a basis for rigorous program
assessment and consequently, for improvement of program outcomes.

The unifying theme for the conceptual framework is "Preparing Professionals for Service in Our Communities." The
conceptual framework is comprised of the following themes (outcomes) and connected elements (proficiencies):

1. The education professional as active learner

a.

b.
C.
d

possesses strong content knowledge in the arts and sciences;
communicates in multiple forms to diverse audiences;
possesses pedagogical knowledge for content to be taught; and
engages in habits of critical thinking and problem solving.

2. The education professional as facilitator of learning for all students

a.

applies knowledge of human development across the life span (including physical, cognitive, social,
and emotional growth);

respects and values all learners;

addresses the diversity of learning environments; and

3. The education professional as reflective and collaborative practitioner

a.

b.
C.
d

makes informed and ethical decisions;

accepts responsibility for student learning;

engages in opportunities for professional growth; and
collaborates with colleagues, families, and the school community.

Note: These foundational tenets are based on the Connecticut Common Core of Learning and the Connecticut
Common Core of Teaching.

Gestral Connecticut dp B State University
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Student Teacher Support Team

The student teacher support team consists of the teacher candidate, the cooperating teacher (you), and the
university supervisor. Also available are the university seminar faculty, program coordinators, and the Office of
School and Community Partnerships. This network is here to provide guidance and support, communicate regarding
the needs of the teacher candidates, and troubleshoot if a problem should arise. Our goal is to maximize the student
teaching experience and prepare the best teachers possible.

Cooperating Teacher
Cooperating teachers are the classroom teachers who host Cooperating
teacher candidates. These teachers have completed the
Connecticut State Department of Education’s Teacher
Education and Mentoring (TEAM) program and act as the
school-based supervisor. They provide primary, daily support
and supervision for the teacher candidate. The cooperating
teacher is a role model and resident expert. They share their
classroom, students, time, talent, and passion with teacher Office of

candidates. and Commbuigity
Partnerships

Teacher
Candidate

University
Supefvisor

What is the role of the Cooperating Teacher?
To maximize the experience of the teacher candidate, a cooperating

teacher should: The teacher support team consists of the
e Get to know the teacher candidate as an individual. teacher candidate, the university supervisor,
e Facilitate the teacher candidate’s interactions with and the cooperating teacher. Other individuals

both at the school and university provide
additional support. Communication between all
team members is critical.

students from the first day.

e Schedule regular contact with the teacher candidate.

Review all lesson plans at least 2 days in advance.

Observe and analyze/reflect upon instructional delivery.

Set realistic goals and discuss progress toward those goals.

Brainstorm new ideas and methods to use when working with students.

e Discuss the curriculum being implemented.

e Discuss classroom management strategies that are implemented in the classroom.

e Share expectations with the teacher candidate.

e Work closely/communicate with the university supervisor.

e Increase expectations for the student teacher, as they assume greater responsibility.

e Collaborate with the teacher candidate and university supervisor to develop a smooth takeover
plan.

e Observe the teacher candidate and provide specific feedback to improve teaching and learning.

e Help the teacher acclimate to the school and classroom; include the teacher candidate in all
professional school and team meetings.

The University Supervisor

The university supervisor is the CCSU representative responsible for supervising the experience of a teacher
candidate(s). The teacher candidate is continuing to learn to teach and in need of encouragement, reassurance,
comfort, guidance, and instruction in specific skills. The supervisor provides such support and advice, whether on-
site, through TEAMS/Zoom, or through email.
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What is the role of the University Supervisor?
To support the teacher candidate, ensure growth, and provide accurate feedback the university supervisor will:

Assist the teacher candidate with adjustment to the profession of teaching.

Outline the teacher preparation program responsibilities requirements, and class assignments in
collaboration with the cooperating teacher.

Observe the teacher candidate regularly (approximately one visit for every 10 days of student teaching).
During this time, the university supervisor provides systemic feedback to the teacher candidate by
helping the teacher candidate select an area of focus for classroom observations, conducting a pre-
conference, and examining all aspects of a lesson plan. Following the observation, the university
supervisor conducts a post-conference to review and analyze data collected during the observations and
discuss student learning.

Whenever possible, conferences should include the candidate, university supervisor, and cooperating teacher.

Provide a formal write-up of the observation through Taskstream no later than two working days after
the observation.

Confer with the cooperating teacher about the teacher candidate’s progress, areas of needed growth,
areas of improvement, and areas of talent.

Help build and maintain strong relationships between the school/district and the university. The
university supervisor is a liaison to the university and should be knowledgeable of university policy and
program requirements.

Provide detailed expectations and requirements for student teaching.

Support the teacher candidate in preparing lesson plans, units, and a professional portfolio.
Guide/advise the cooperating teaching in providing teacher candidates with effective student teaching
experience. This may include special meetings with the teacher candidates to determine and support
individual plans for growth.

Evaluate the teacher candidate on an on-going basis and provide objective documentation to support the
assessment of specific areas of the teacher candidate’s knowledge, dispositions, and performance.
Complete a summative evaluation and assigns a grade that reflects the teacher candidate’s
experience/performance.

Establishing Communication

A critical component of a successful student teaching experience is open communication. Although there may be
periods during the day to discuss situations, the teacher candidate and cooperating teacher should plan for a weekly,
regularly scheduled conference. This “sacred” meeting time should be dedicated to planning for the week, discussing
student concerns or insights, and reflecting on performance. It may be helpful to create a meeting agenda in order to
use the time efficiently.

Some cooperating teachers and teacher candidates have found it helpful to keep a communication journal or shared
Google document/folder. This journal/document/folder can be used to provide lesson feedback to the teacher
candidate as well as promote ongoing dialogue between the teacher candidate and the cooperating teacher. The
university supervisor may be included in this support communication — or establish separate communication.

To provide the foundation for future communications and collaboration, the university supervisor will regularly
connect with both the teacher candidate and cooperating teacher. The university supervisor should reach out and
make informal contact before the first observation to establish a support team, convey expectations, and answer

questions.
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The Office of School ¥~ Community Partnerships

As part of the School of Education and Professional Studies, the OSCP is responsible for building and maintaining
strong relationships between local school districts, community members, and CCSU faculty and students. A primary
responsibility of the OSCP is the placement, monitoring, and support of student teachers. Therefore, the OSCP is in
frequent communication with school districts.

) Student Teacher Ongoing
oscp 'St\tudl.en‘;'reacher Coordination Support
pplication
’_\ 0SCP - Fingerprinting/Background - Placement Monitoring
Program - Application Support ~ - Student Teching Orientation - Support of Special Needs
- Applic.ation Review Criversity - edTPA Orientaion \ - Evaluation Review
- Interview Supervisor - Student Teaching Handbook " oscp - Site Visits
- Placement 0SCp P _ OSCP Website - Communication with
candidate's team
e \ e

0QSCP

The Office of School ~ Community Partnerships (OSCP) supports you throughout your student teaching journey

Preparing for University Supervisor Visits/Observations

The university supervisor will be visiting regularly throughout the semester. They will observe your teacher candidate,
conference with them (and with you), and provide formative feedback for the candidate. To achieve the desired level
of support for the candidate’s growth and development as a Connecticut educator, the OSCP requests that
supervisors observe teacher candidates at least once every ten days. Observations should be in-person.

Typically, supervisors set specific dates and times that coordinate with the teacher candidate’s schedule. Supervisors
do have the right to make unannounced visits as they deem appropriate. (These should be coordinated with the
cooperating teacher.)

To help prepare for and facilitate planned observations, the teacher candidate will:
e Inform the school office that the university supervisor (provide their name) will be visiting.
e Secure a private room or space for the post-observation conversation.
Provide a hard copy of the lesson plan and related materials for the day of the observation.
Have their lesson plan binder ready for your supervisor’s review. All materials should be clearly labeled.
Provide a workspace for the supervisor to sit during the observation.
e Discuss with you regarding how to address the presence of the supervisor with the students for the first visit.
e Provide a written reflection of the lesson to the supervisor no later than 8:00 pm the day of the visit.
e Have the next observation scheduled by the end of the current visit.

Regular semester visits provide the teacher candidate with important feedback to support their growth. This
feedback is typically done in a traditional fashion with the supervisor setting a specific date and time, reviewing the
lesson plan in advance, and allocating conference time before and after the lesson. During the course of the
semester, the supervisor may want to consider a different approach that includes a video recording of the teacher
candidate. (The cooperating teacher may wish to facilitate the recording.) This gives the teacher candidate the
opportunity to view themselves before engaging in a reflective conversation. Teacher candidates who have done this
in the past have share that the process provided insights they would not otherwise have had.

Effective communication is at the heart of supervision. Feel free to contact the university supervisor outside of
their regular visits — particularly if problems arise or the teacher candidate is struggling.
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Information About Student Teaching
The Get Ready! section on page 1 of this handbook addresses preparations for your student teacher. There are,
however, additional items to consider.

Fingerprinting/Background Check/Onboarding \@

The process for onboarding is different for every district. At the time that a district accepts a student teacher,
directions for paperwork and fingerprinting are typically shared. As teacher candidates should not enter your school
until the onboarding is complete, the teacher candidates should have taken care of all requirements prior to their
start date. If there is a requirement outstanding, the cooperating teacher may serve as a liaison between the
candidate and HR/central office. The cooperating teacher may also reach out to the Office of School and Community
Partnerships to address outstanding items.

Pre-Season Professional Development and Meetings

Your student teaching candidate should start the first day of their semester. If your district is offering pre-season
professional development or faculty meetings, we encourage you to invite your teacher candidates. We want
candidates to experience all aspects of being a teacher! This will also introduce them to your school community.

Block Scheduling

In school districts following a block schedule (90-minute periods), the teacher candidate must prepare for and teach
two daily blocks and participate in an academic support experience such as intervention, math lab, writing center,
tutoring, or enrichment.

Number of Preps @
For students in secondary education, we ask that teacher candidates be responsible for no more than three preps
(separate courses to prepare for). If a special situation should occur where more than three preps are associated with

a teaching load, the cooperating teacher and university supervisor should contact The Office of School ~ Community
Partnerships.

Use of Teacher Candidates as Substitutes or Hires

Graduate and undergraduate teacher candidates may not serve as a substitute for the cooperating teacher or

another teacher while they are student teaching. Although the teacher candidate may be performing most or all of

the duties of the classroom teacher, a substitute teacher must be hired by the district — even during the “full take-

over” period. Additionally, the candidate cannot be hired by the district in any capacity while student teaching.
v

Teacher Candidates Left Alone in the Classroom 2228

At some point during the student teaching experience, the cooperating teacher may leave the room for a period of

time. This should only take place once the cooperating teacher feels the teacher candidate has demonstrated strong

classroom management skills and has had an opportunity to successfully execute a lesson plan. However, the

cooperating teacher should be readily available. The teacher candidate should not be left alone for extended

periods of time. The cooperating teacher is legally responsible for the classroom, whether they are present or not.

Student Teaching Seminar

Most programs conduct a student teaching seminar that runs concurrently with the student teaching experience. This
is the only course a student may take during the student teaching semester. Although the specific objectives for the
seminar vary across programs, the focus of the seminar is to reflect on and process the student teaching experience.
Often the instructor will have specific assignments to help internalize the teacher candidate’s learning and growth. It
is an essential and required part of student teaching.
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Concerns

If at any time during the teacher candidate’s placement, you feel that your students or the teacher candidate are not
positively benefitting from their student teaching experience, please contact the university supervisor and the Office
of School and Community Partnerships immediately. We understand that the teacher candidate is a guest in your
classroom community. Our goal is to help ensure that the semester is positive and productive for all.

Attendance oo

Teacher candidates are expected to maintain excellent attendance at their assigned placement(s). When a
teacher candidate is absent for more than two days, they must make up the time at the end of the student
teaching placement, extending the last day past the official end date set by the OSCP.

The teacher candidate is held to these expectations to ensure focus on student teaching — and your classroom.
e All teaching assignments are for the full school day. The teacher candidates are expected to
be at school during the same period as the classroom teacher. The only reason a teacher
candidate may be excused earlier than the end of a school day is to attend a scheduled
seminar class at the university.

e The schedule of teaching days that are followed during student teaching must conform to
that of the school, not to that of the university. Dormitory teacher candidates must arrange
housing for periods of time when dormitories are closed. School holidays and university
holidays do not always coincide. Teacher candidates will follow the school district’s calendar
and not the vacation of the university.

e |tis expected that teacher candidates will attend after-school meetings, such as
department/grade-level meetings, workshops, faculty meetings, parent-teacher conferences,
and after-school events — unless such meetings interfere with seminar time. In such situations,
the teacher candidate should approach the university instructor for permission. Teacher
candidates may not leave early to coach or work. The only exception would be to leave
school at an appropriate time to attend the discipline’s student teaching seminar.

e Teacher candidates are strongly urged not to hold employment during the student teaching
semester. If it becomes necessary for the teacher candidate to work, it is recommended that
employment be on the weekends, so as not to interfere with student teaching responsibilities.

e On occasion, teacher candidates are offered positions in districts starting before the end of
the semester. The OSCP may consider releasing the teacher candidate for a position only
when the candidate has completed their responsibilities as a student teacher and submitted
their edTPA portfolio.

Teacher candidates should contact the classroom teacher and university supervisor when it is apparent an
absence is necessary. For every lesson that a teacher candidate is responsible for — and will miss due to
absence, the candidate must make the lesson plan(s) and have the necessary materials available for the
cooperating teacher to use to teach the lesson.

Absences are permitted only for exceptional situations such as death in the family, serious illness, or the
observance of religious holidays. Holiday trips, doctor appointments, family functions, or job interviews are not
considered excusable absences, as the student teaching semester is part of a planned program.
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Weather-Related Absences

Connecticut weather can be unpredictable. Teacher candidates are expected to follow the schedule and teacher
protocols of the district with regards to late opening, early dismissals, and school closures. While this

information is posted on district websites and by news organizations each school has a specific procedure for
communicating schedule changes. It is the responsibility of the teacher candidate to become aware of this
information and relay it to the university supervisor as necessary. ‘

% * %*
If districts are closed due to weather for an extended period, a decision regarding making up the days missed
will be made the by Office of School and Community Partnerships in conjunction with the Dean’s Office. In such
situations, the OSCP will be in close communication with teacher candidates, cooperating teachers, and
university supervisors.

Frequent, Open Communication

Frequent, open communication is the most effective way to provide feedback to teacher candidates. This helps to
ensure that there are no surprises during the final student teaching evaluation. Below are some helpful strategies to
help you engage your teacher candidate in a reflective conversation:

e Share concrete evidence.

e Avoid absolutes, opinions, and evaluation.

e Refer to the Common Core of Teaching as well as the evaluation tool (Appendix 3).

e  Word communication in a positive manner.

e C(Clarify assumptions by asking questions that lead the teacher candidate to draw their own
conclusions.

e Avoid “why did you...” questions.

o Keep the focus on student learning.

e Provide balanced feedback — “glows” with “grows”; address critical items without inundating the
candidate with advice; reflect on content and classroom management.

e Share your reflections on your own lessons — this will serve as a model for your teacher candidate
when they reflect on their own practice.

e When possible, provide critical feedback after a lesson is complete — and you are meeting 1-1 with a
student teacher. Providing feedback “in the moment” during a lesson can negatively impact the
confidence of a teacher candidate and disrupt the momentum of a lesson.

A critical component to a successful student teaching experience is open communication. Although there may be
periods during the day to discuss situations, plan to have a regularly scheduled weekly conference. This “sacred”

meeting time should be dedicated to planning for the week, discussing student concerns or insights, and reflecting on

the teacher candidate’s performance. It may be helpful to create a meeting agenda in order to use your time

efficiently. Some cooperating teachers have found it helpful to keep a communication journal. This journal can be
used to provide lesson feedback to the teacher candidate as well as ongoing dialogue between you and the teacher
candidate.

Principles for Conferencing Success
1. Establish a positive tone.
Control the conference.
Focus on key issues.
Include positive comments.
Develop a plan of action.
Summarize the conference.

o Uk wnN
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Conferencing with a Struggling Teacher Candidate

1. Bedirect.

2. Listen with compassion. W Lea rners

3. Do not waiver.

4. End with mutual understanding of next steps. need end |€SS
Teacher Candidate Feedback: Formative feed baCk more
Feedback to foster instructional improvement: tha n they

1. Give feedback at the earliest possible time following the

observation. need end Iess
2. Be specific rather than general. “You did not listen to student 1 n

responses” is not as impactful as recapping a specific situation teaCh ! ng 2

by saying, “When you asked how students determined the slope, Grant Wiggins, Less Teaching and More

. . Feedback, ASCD Inservice
many hands were raised. Then you answered the question

yourself.”
3. Use descriptive rather than evaluative language. Avoiding evaluative language reduces the need for the
teacher candidate to become defensive and make excuses.
4. Center the feedback around the areas that the teacher can do something about — and change.
5. Use questions such as:
a. What did you like about the lesson?
As you were teaching the lesson, how did you feel?
Did the lesson go as you had planned?
If you were to re-teach the lesson, what would you do differently?
What will you do with this group tomorrow? Why?
What data do you have from this lesson? What does it tell you?
g. What help do you need from me?
6. Feedback can be very effective when it is given in response to questions the teacher candidate asks about
their own teaching practice.
7. Priorto a class, ask the candidate what aspect of teaching/learning that they would like for you to focus on.
8. When offering constructive feedback, consider these questions:
Is the person ready to receive the suggestions/feedback?
Are you going to be available for a lengthy discussion?
Has the teacher candidate heard this before?
d. What specific suggestions can be made for improvement?
9. Create a specific timeline for improvement and change.
10. Was the objective for the conference accomplished?
11. Use closure to summarize the important points.

-0 oo o

o oo

Teacher Candidate Feedback: Summative

Summative evaluation usually occurs at the end of a period of learning in order to generate a grade/score that
reflects the teacher candidate’s performance. The university supervisor is responsible for the summative grade. It is
expected that they will consult with the cooperating teacher prior to finalizing this score.
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Differentiating Support for Teacher Candidates

It is the responsibility of the teacher candidate’s support team to meet the needs of the teacher candidate as they
become a capable beginning teacher. Just as effective elementary and secondary educators differentiate their
instruction to scaffold each student toward success, teacher candidates may need differentiated preparation from
cooperating teachers and university supervisors. Teacher candidates’ needs will vary based on readiness and
personality factors. The cooperating teacher and university supervisor should feel comfortable differentiating their
mentorship of each individual teacher candidate. Some teacher candidates will need more supports in place to help
them succeed, and others will be able to take off without much direction in the first few weeks of the placement.
Below are some suggestions for additional supports you may need to put in place for teacher candidates who need
more explicit instruction or time to develop:

* Detailed feedback on lesson plans using the lesson plan rubric as a guide.

¢ Co-teaching.

¢ Have the teacher candidate observe a lesson and then reflect on each aspect of the lesson planning
template.

¢ Videotape lessons and reflect together.

¢ “Think aloud” for the teacher candidate about your planning process or in a post-lesson reflection session.

¢ Co-plan initial lessons with teacher candidates — and gradually shift to independent planning.

T E—
S— 3
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The Student Teaching Semester

Length of Student Teaching Placement

The duration of a student teaching placement differs according to the individual program. Student teaching officially
begins on the first day of the new semester. A calendar of start and end dates is included this handbook. Should a
student require special consideration or accommodations with respect to a placement start or end date, the OSCP
will discuss the situation with the cooperating teacher, university supervisor, and program coordinator, and follow up
with a determination in writing.

Elementary and Secondary Candidates: One 16-week placement
All-Level/K-12 Candidates: Two 8-week placements

Within this time frame, each teacher candidate is expected to assume the full teaching load of the cooperating
teacher for an extended period.

Starting Out

Introductory Phase of Student Teaching

The introductory phase of student teaching involves observation and teacher assistant activities. This phase will last
for a period of time commensurate with the teacher candidate’s readiness to assume teaching responsibilities. The
cooperating teacher will add teaching periods to the candidate’s schedule as their competence and confidence grow.
A blank handout of the “Take-Over Plan” (Appendix 2) is included in the back of this handbook to help organize a
smooth transition.

Observation of the cooperating teacher in action during the introductory phase is an invaluable learning experience.
Through observation, candidates learn many strategies that will smooth their transition and increase performance
efficacy. Errors committed by the beginning teacher candidate can often be avoided with careful attention to the
cooperating teacher’s classroom procedures.

During periods of observation, the teacher candidate should consider the following:
e How the teacher develops rapport with students.
e How class standards are developed and maintained.
e How discipline is managed and special situations are handled.
e How students share in planning and leadership.
e How the teacher communicates the purpose(s) of the lesson.
e What motivating techniques are implemented.
e What instructional materials are used and how they are introduced.
e How the teacher use questioning to promote student involvement and facilitate learning.

Observation is only one component of the introductory phase of student teaching. From the first day in the

classroom, the teacher candidate should be actively participating in learning activities and supporting the needs of

the teacher and students. These initial contributions may not be exciting or glamorous. They are, however, critical to
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establishing yourself as an integral part of the community. Actions of the student teacher during the introductory
phase include:

e Handing out/collecting materials

e Assisting with attendance to help learn students’ names

e Helping students log onto technology or address technical issues

e Making copies and delivering materials to classrooms/teachers

e Taking a restless student “for a walk”

e Arranging displays for teaching purposes

e Creating work examples by doing student assignments

e Tutoring students 1-1

e Providing instructional support or enrichment to small groups of students

e Teaching mini-lessons

e Correcting assessments or providing written feedback

e Participating in team planning and organization

e Attending faculty, department, and/or Board of Education meetings

e Participating in student government and co-curricular activities

Student Teaching Takeover Plan

The teacher candidate is learning to teach. They will need encouragement, reassurance, comfort, guidance,
instruction with specific skills, and insight into complex causes of behavior. Therefore, we encourage the cooperating
teacher and teacher candidate to create a “Takeover Plan.” This plan will provide the teacher candidate with clear
expectations and the time needed to prepare. We encourage teacher candidates to use the first two weeks of their
placement to develop their relationships with students and the classroom teacher. They should also become familiar
with the district’s curriculum and grade-level outcomes. This is also an excellent time to have the teacher candidate
observe other teacher teachers, assist with routine tasks, and attend to edTPA requirements.

The takeover of the classroom responsibilities should be gradual. As the teacher candidate develops their
competency, the cooperating teacher will incrementally assign additional instructional responsibilities, building up to
“full takeover” for a minimum of 3 weeks. (In All Level/K-12 programs where the candidate has two 8-week
placements, 2 weeks of full takeover per placement is expected.) The return of the teaching load should also be a
gradual process with the cooperating teacher slowly re-assuming teaching responsibilities. A sample takeover plan is
provided in Appendix 1. A blank planning sheet can be found in Appendix 2.

Helpful Hints for Takeover

e Start with the most accommodating class (secondary/all-level candidates). After an initial positive
experience with one group of students, the candidate will be better prepared to handle a more
challenging class.

e Start with a content area with which the candidate feels most confident.

e A daily discussion of the lesson plans should take place to review objectives, materials, procedures, and
instructional alternatives. Plans should be divided into time segments to help the teacher candidate pace
the lesson. The cooperating teacher should provide specific and actionable feedback.

e All lesson plans are due 2 days in advance of the lesson. After the candidate integrates the suggested
changes into their lesson plan, the candidate and cooperating teacher should review the new plan.

e The teacher candidate should continue to use the classroom structure that the cooperating teacher put
in place. This includes classroom procedures and standards for behavior. As candidates assume more
teaching responsibilities, they may make some adjustments - after discussing them with the cooperating
teacher.

17| Page
Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or reproduce any materials appearing in this book may contact
the CCSU Office of School ~ Community Partnerships.



e |[f possible, the cooperating teacher should give a model lesson that the teacher candidate can follow in
another section of the same course.

e [|nitially, the cooperating teacher should remain in the classroom to observe and to take notes for the
purpose of highlighting effective practice, encouragement, and review of growth. It is NOT a good
practice to assign a class to a candidate then leave them alone to “figure it out.”

e The cooperating teacher’s role in the classroom should decrease gradually, until eventually the teacher
candidate takes on complete responsibility for the class. However, the cooperating teacher should always
be easily accessible to the teacher candidate.

e The cooperating teacher should encourage the teacher candidate to self-evaluate daily and to be flexible
regarding expectations for their accomplishments. It is helpful when the cooperating teacher models
reflective practice.

e In addition to brief informal exchanges each day, it is important to establish a “sacred” time(s) to meet
formally each week. Be specific in assignments for teacher candidates; remember to include completion
dates. Provide specific guidance and direction when assignments are made. In the assignments, make
clear what is expected, how you wish it done, and where to access necessary resources.

e  While observing your candidate, keep track of comments/suggestions that you want to share with them.
Then wait for an appropriate time to discuss your observations - away from the students.

e Allow the teacher candidate as much freedom as possible to experiment. They need to practice
incorporating strategies learned in their coursework, as well as figure out how to implement their own
ideas.

e Communicate regularly with the university supervisor regarding the teacher candidate’s experience.

Co-Teaching Models

As the teacher candidate gradually assumes the primary role of instruction, the cooperating teacher remains an
integral member of the classroom community. During the complete takeover period, it is not uncommon for the
classroom teacher to remain in the room, working on curriculum development, intervention/enrichment with groups
of students, or preparing for future learning activities.

We encourage cooperating teachers and teacher candidates, with support from the university supervisor, to consider
a team-teaching model. While team-teaching (co-teaching) is not new in schools, it is an effective model to support
the student teaching experience. It affords the opportunity for consistent mentoring, providing the teacher candidate
with the time, modeling, and support necessary to gain skills and confidence for effective teaching. Below are
descriptions of the most common six approaches to coteaching (https://ctserc.org/component/k2/item/50-six-
approaches-to-co-teaching):

- One Teach, One Observe. While one teacher is facilitating, the other is observing — and gather data
regarding student performance. Co-teachers can determine in advance what types of observational
information to gather and agree on a system for data collection. Afterward, the teachers analyze the
information together.

- One Teach, One Assist. One teacher has primary responsibility for teaching, while the other teacher
circulates around the room providing unobtrusive assistance to students as needed.

- Parallel Teaching. The class is divided into two groups, changing the student-teacher ratio. The teachers
cover the same information, with more opportunity for individual students to respond.

- Station Teaching. Teachers divide content and students. Each teacher then teaches the content to one
group, then repeats the instruction for the other group. If appropriate, a third station may allow for
independent student work.

- Alternative Teaching. One teacher takes responsibility for the large group, while the other works with a
small group of students.

- Team Teaching. Together, both teachers deliver the same instruction at the same time. This is referred to
as “tag team” teaching.
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The table below describes specific examples regarding how the co-teaching model may look in the classroom:

One teacher does:

The other teacher does:

Facilitating whole-group instruction

Modeling notetaking on the (Smart)board

Taking attendance

Collecting/reviewing homework; introducing a social or
study skill

Passing out papers

Reviewing directions; modeling a problem on an
assighment

Giving instructions orally

Writing down instructions on the (Smart)board

Checking for understanding with a large
heterogeneous group of students

Checking in with students requiring additional assistance
(IEP/504)

Circulating, providing 1-1 support as needed

Providing instruction to the whole class

Preparing half of the class for one side of a debate

Preparing the other half of the class for the opposing side
of the debate

Facilitating whole-group instruction

Circulating, using proximity to support behavior
management

Re-teaching or pre-teaching a small group of students

Monitoring a large group as they work on practice
materials

Facilitating sustained silent reading

Reading aloud quietly with a small group

Reading a test aloud to a group of students

Proctoring the test silently with a group of students

Facilitating stations or groups

Also facilitating stations or groups

Adapted from Murawski & Dicker (2004). Tips and strategies for co-teaching at the secondary level. Teaching Exceptional Children, 36(5) 52-58.

Supervision of Instructional Planning

e Together with the teacher candidate, develop a mutual understanding of the goals for, and the content

involved in the areas to be taught.

e Together with the teacher candidate, develop an understanding of the developmental level and the interests

and abilities of the group of learners.

e With the teacher candidate, explore a variety of approaches to, and techniques appropriate for, a given

teaching assignment.

e Make available to the teacher candidate resources for teaching particular areas of the curriculum.
e Broaden the teacher candidate’s background by encouraging the candidate to use a variety of methods and

materials in their teaching.

e Model for the teacher candidate how to incorporate information about learners in their planning for
teaching; encourage teacher candidates to follow your model.

e Model for the teacher candidate how to use data from one lesson to improve planning for subsequent
lessons; encourage teacher candidates to follow your model.

o Model flexible implementation of lesson plans to address student needs; encourage teacher candidates to

follow your model.

e Develop necessary competencies as assessed by the Connecticut Common Core of Teaching.
e Support teacher candidates in the development of assessments aligned with district and state

standards/testing.
e Model how to be a reflective practitioner.
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Reflection
As the cooperating teacher, you play an important role in helping teacher candidates see the connection between
teaching and learning through reflection. This is the first time that CCSU students will engage in reflection as part of
an ongoing process over several weeks. They will require guidance in using data generated through student work —
and using that data to make future instructional decisions. This is a skill that you will need to model and coach. Below
are some questions that may assist you as you work with your teacher candidate.
e How did you use students’ prior knowledge and your curriculum standards in determining the learning
objective for this lesson?
e How did you determine the objective’s criteria? How did you communicate this to students?
e Describe how the planned learning activities were designed to meet the needs and interests of our learners.
e Did you anticipate that a particular student might have difficulties? How did you accommodate/scaffold
learning so that this student would be successful?
e How did you monitor for understanding during the lesson? Did you find that you had to adjust the lesson
based on student responses?
e What evidence do you have for student learning or understanding? Are there any patterns?
e What will you plan next for students who demonstrated understanding? For those students who did not?
e What surprised you about the lesson and student performance/achievement? Why?
e [f you could teach this lesson again, what changes would you make? Why?
Adapted from CSDE Title 2 Project Training Materials.

Ongoing Evaluation/Feedback

Ongoing evaluation and supportive documentation are essential during the student teaching experience. With the
opportunity to observe teacher candidates daily, the cooperating teacher in in the position to identify incremental
growth and address patterns of practice.

The experience of evaluation can be challenging, especially when a teacher candidate is struggling. Here are some
simple tips to consider in your role as an evaluator.

e Feedback should be continuous throughout the student teaching experience.

e Constructive criticism should be selective. Start with an area of growth that can be easily addressed and
improved.

e Typically, classroom management should be addressed early in the experience.

e Use the post-lesson conference to affirm good practices, then address aspects of the lesson that need
changing.

e Highlight the value of making mistakes. Model how to reflect on and grow from your mistakes.

e Evaluate the effectiveness of the teacher candidate’s work through the particular areas of focus found in
the Connecticut Common Core of Teaching (Appendix 3).

e Document your observations and suggestions. Maintain a physical or virtual folder with your notes and
other relevant material.

e Meet informally with the candidate on a daily basis. Hold formal evaluation meetings weekly.

e Review and approve (after edits from your feedback) the candidate’s lesson plans prior to implementation.

e Observe the teacher candidate’s work in a variety of teaching situations.

e Show the teacher candidate how to analyze the work that their students produced while the candidate was
teaching. Have the candidate practice this frequently.

e Try to remain objective about the performance of a teacher candidate. All teacher candidates will struggle
at times.
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Evaluation e
Well-documented observations and evaluation reports are essential during ~ '.v\&- -~

the student teaching experience. All written feedback from the cooperating = == =

teacher and university supervisor should be valued, reflected upon, and kept in // | \\’ Tlme to
an organized, readily available place. In addition to written formative feedback,
the university supervisor performs formal observations and completes a
“disposition assessment” survey.

evaluate

The university supervisor will observe the teacher candidate at least once every other week —and submit an
evaluation of the visit in CCSU’s Taskstream electronic portfolio. This evaluation will outline specific behaviors that
the teacher candidate is demonstrating. It will include specific information regarding the teacher candidate’s
planning, implementation, management, communication, and evaluation. This documentation should also include
specific strengths that the teacher candidate is demonstrating, as well recommendations to address areas that are
still developing.

The university supervisor is particularly essential at two points in the student teaching experience: the mid-evaluation
and the final evaluation. These are excellent opportunities for team reflection with the university supervisor,
cooperating teacher, and teacher candidate. In addition, the cooperating teacher can welcome the university
supervisor to sit in on conferences involving the unit plan or the goal-setting plan. This team interaction results in a
clear and coherent understanding of the teacher candidate’s progress and performance and maximize the student
teaching experience.

Grade for Student Teaching

The university supervisor has the responsibility of assigning the final grade for student teaching. It is expected that
they will confer with the cooperating teacher before determining the grade. (The cooperating teacher and university
supervisor will evaluate the teacher candidate in terms of areas of strength/need for improvement at the mid-term
evaluation.)

This general guide shows what each letter grade represents. Further clarification regarding grade determination is on
the following page. The teacher preparation team should discuss this information at the beginning of the student
teaching placement and refer to it throughout the semester.

A
After appropriate support and time have been provided by the cooperating teacher and/or university supervisor,
the teacher candidate consistently and effectively demonstrates high quality work with minimal assistance from
the cooperating teacher.

B
After appropriate support and time have been provided by the cooperating teacher and/or university supervisor,
the teacher candidate demonstrates quality work, but may require some guidance and ongoing support from the
cooperating teacher.

C
After appropriate support and time have been provided by the cooperating teacher and/or university supervisor,
the teacher candidate consistently and effectively demonstrates adequate work. However, the candidate
requires consistent support from both the cooperating teacher and university supervisor.

Essential Attributes on the Evaluation Rubric
The final grade is based on the teacher candidate’s performance with respect to the CCSU Student Teaching
Evaluation Rubric. This rubric aligns with the Connecticut Common Core of Teaching (CCT) Rubric for Effective
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Teaching 2017. It also contains subject-specific criteria, or “attributes.” It is important for the teacher candidate to
read the Evaluation Rubric, understand it, and become familiar with the criteria for which proficiency levels/grades
are determined. A generic evaluation document is located at the end of this handbook.

Of the criteria used on the CCSU Student Teaching Evaluation Rubric, 18 have been designated “essential.” This
means that the teacher candidate’s final grade depends specifically on these standards:

1. Rapport and positive social interaction

2. Respect for student diversity

4. High expectations for student learning

7. Routines and transitions are appropriate to needs of students

8. Content of lesson plan is aligned with standards

9. Content of lesson appropriate to sequence of lessons and appropriate level of challenge
11. Literacy strategies

12. Strategies, tasks, and questions cognitively engage students

15. Ongoing assessment of student learning

17. Content accuracy Indicators describe Performance/proficiency
18. Content progression and level of challenge quality of performance —\ F level
24. Ongoing assessment of student learning —_
25. Feedback to students PP R \
26. Instructional adjustment attribute #1
27. Teacher self-evaluation and reflection and impact on :;:t::::;‘
student learning Performance
28. Response to feedback attribute #3
31. Contribution to professional learning environment \
32. Ethical use of technology Criteria/attributes

Proficiency Levels

Proficient: Indicator fully Met
Developing: Indicator Partially Met
Below Standard: Indicator Not Met

Proficiency Requirements for Grade
A The teacher candidate must score proficient on at least 17 of the 18 essential attributes highlighted, and have no
items scored as below standard.

A- The teacher candidate must receive a score of proficient on at least 15 of the 18 essential items highlighted and
have no items scored as below standard.

B The teacher candidate must score of proficient on at least 10 of the 18 essential attributes highlighted, and have
no items scored as below standard.

C The teacher candidate may have no more than 1 attribute scored below standard.
F  The teacher candidate scored below standard on more than one attribute.

Even if a teacher candidate’s performance is outstanding, they cannot earn an A+. The highest grade possible is A.
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Final Evaluation

The final evaluation provides an overall appraisal of the teacher candidate’s performance. The evaluation should
reflect the teacher candidate’s present level of development by providing a clear picture of the teacher candidate’s
progress in relation to the performance indicators for a beginning teacher.

The final evaluation should be discussed collaboratively by the university supervisor and the cooperating teacher,
with the university supervisor entering scores into Taskstream. When the university supervisor reviews the final
evaluation with the student teacher, additional goals may be set to promote the candidate’s continued growth.

Teacher candidates are encouraged to regularly self-assess their own progress using the evaluation instrument so
that they are familiar with expectations and are able to monitor their own growth.

Addressing Problems and Concerns

Open and frequent communication among the candidate, the cooperating teacher, and the university supervisor is
the key to a successful student teaching experience. When this professional team maintains high levels of effective
communication, teacher candidate growth is maximized, and problems are minimized. However, if problems do arise
during student teaching, the following steps should be taken to address the concern:

1. Anyissues or concerns that arise related to the performance of the candidate should be discussed with them
by the cooperating teacher and the university supervisor.

2. Iftheissue is not resolved, the cooperating teacher, university supervisor, and candidate will meet to develop
a “focus form” for the candidate. The Office of School ¥~ Community Partnerships (OSCP) may be called in for
this step as deemed necessary by the supervisor and/or cooperating teacher. The focus form will describe the
issue or concern and inform the candidate of specific suggestions, expectations, and time frame for
improvement or correction. The focus form should be based on data from the cooperating teacher, university
supervisor, and other parties. Data can in include observation records, lesson plans, and the mid-term
evaluation. The focus form should be signed and dated by the candidate, cooperating teacher, and university
supervisor. The original form should be sent to the OSCP with copies provided to the candidate, cooperating
teacher, and university supervisor. Once finalized and delivered to the candidate, the focus form will be
implemented. The cooperating teacher and university supervisor will revies the candidate’s progression the
dates specified in the focus form.

3. If the issue or concern is not satisfactorily addressed after implementing the focus form, the candidate may
then be removed from student teaching depending on the nature and severity of the problem or concern
including the candidate’s unwillingness or inability to comply.

4. At any time during a placement the cooperating teacher has the right to have the candidate removed from
the classroom setting if K-12 student progress is being negatively impacted. In such situations, the University
need not comply with the previous three steps.

5. The recommendation to remove a candidate from the placement must come from the cooperating teacher,
university supervisor, district administrator, program coordinator, or OSCP. The recommendation is sent to a
Competency Review Team, comprised of the university supervisor, program coordinator (or department
chairperson), OSCP, and a SEPS representative appointed by the Dean. Please note that a candidate may be
removed from a student teaching placement for the following reasons:

e The cooperating teacher, school administration, or district personnel as for the candidate to be
removed from the student teaching placement.

e The candidate requests to be removed from a placement with the understanding that another
placement will not be available.

e Extended or frequent absences or repeated tardiness.

e Lack of daily lesson planning.

e Failure to adhere to the cooperating teacher or university supervisor’s instructions.
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e |nappropriate or unprofessional behavior, attitudes, or attributes that negatively impact performance
as a teacher.

e |nappropriate responses in various contexts that negatively affect performance as a teacher.

e Falsification of information or documentation.

e Failure to maintain confidentiality of all information concerning colleagues and students obtained
during the educational process.

e Failure to demonstrate integrity and honesty in written and verbal communications, documentation,
and coursework related to the Professional Program for Teacher Certification.

e Conviction of crime of moral turpitude or crime that in the opinion of the University would impair
standing with the School of Education and Professional Studies.

e Other due and sufficient cause.

6. The Competency Review Team will meet to discuss the related issues/concerns. Data from the cooperating
teacher, university supervisor, and other parties will be reviewed at this meeting. Such data includes
observation records, lesson plans, the mid-term evaluation, previous focus form(s), and results from the
previous focus form(s). The team may request that the candidate attend the meeting. Based on the data
provided, the Competency Review Team will make a recommendation regarding the candidate’s status in
student teaching. This recommendation will be submitted to the Dean who makes the final decision.

Removal from Student Teaching

When such removal is the result of an unsuccessful internship experience, the candidate will not be given the option
to begin a second assignment in another school that same semester. Grades for the internship will be issued
according to university policy. The candidate may be permitted to repeat student teaching during a subsequent
semester upon recommendation from the Competency Review Team. Candidates repeating student teaching must
re-apply, comply with all deadlines as outlined in the Professional Program for Teacher Certification handbook. If
removal is the result of unethical conduct, criminal activity for which a candidate has been convicted, or extreme
incompetence in performing requirements of the internship, the candidate may be denied a second opportunity.

Candidates must successfully complete the student teaching assignment to earn a passing grade in Student Teaching.
Once a candidate has been removed from the student teaching placement, the OSCP will work with the candidate
and university supervisor to determine all options available to the candidate.

At any time during the above process, if a teacher candidate is unable to meet the expectations, the candidate may
self-withdraw (see university calendar for specific dates.)

During the above process, the teacher candidate will not visit or contact student teaching sites or cooperating
teachers once removed from the placement without express written permission of the program coordinator,
department chair, and representative of the field site.
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The Cycle of Reflective Teaching

Lesson Planning and Taskstream Requirement Planning
Lesson planning is a skill and an art. It takes time and
practice. Therefore, teacher candidates are expected to ‘ ‘
appropriately plan every lesson they teach. Lesson plans
must be submitted to the cooperating teacher two days
prior to implementation. This ensures enough time for the
cooperating teacher to review the plans and provide
feedback — and for the teacher candidate to make changes ‘
before teaching the lesson. Failure to do so may result in a

teacher candidate being removed from the placement.

Student
Learning

Reflecting Teaching

Lesson plans must be kept in a binder or virtual folder.
University supervisors will review the lesson plans at the time of the observation. There is a section on the
observation form for supervisors to indicate that they have reviewed the teacher candidate’s lesson plans.

A CCSU lesson plan template is included on the next page of this handbook. Students in secondary and all level/K-
12 placements may also be provided with a discipline-specific lesson plan format.

The teacher candidate must review all tests and instructional materials before they are administered. It is
important that all materials are appropriately designed and error-free. The cooperating teacher may require that
they review these materials several days prior to use.

With the guidance of the cooperating teacher and university supervisor, the teacher candidate should try as many
different teaching strategies and models as possible. Such strategies include cooperative/collaborative learning,
inquiry-based learning, problem-based learning, and flipped learning. The candidate should not rely solely on a
direct instruction model. Available technology should be used to support learning. Remember that all videos and
internet sites must be previewed before they are shown in class.

All components of the lesson plan on the next page(s) must be included in all teacher candidate lesson plans.
This includes the Commentary on Planning Decisions questions.
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CCSU Lesson Plan Template

Teacher Candidate
Class and Period
Date

Lesson Title

Host Teacher

I. Central Focus

Il. Standards Addressed

lll. Learning Objective(s)

3.

IV. Academic Language/Language Function Objective(s)

V. Assessments (note any relevant differentiation)

Evaluative

Criteria (note any relevant differentiation)

3

VI. Key Vocabulary

VII. Lesson Procedures/Learning Tasks and Timeline

Times Teacher Actions (include differentiation)

Student Actions

Formative Assessments

Initiation

Lesson Development

Closure

IX. Lesson-Specific Materials

Teacher Materials Student Materials

Targeted Materials (any specific
materials required for differentiation,
accommodation, or modification)

26| Page

Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or reproduce any materials appearing in this book may contact

the CCSU Office of School ~ Community Partnerships.




Commentary on Planning Decisions

In answering these questions explain your thinking AND cite research to support your instructional decisions.
These will typically be answered when you have planned the lesson but before it is implemented.

Why is it important that these students learn this content?

How does this lesson fit into the current sequence of instruction/unit?

Why are the learning tasks you have developed for this lesson appropriate for this particular content? (Use your
knowledge of content AND of theory and research on teaching and learning.)

Why are the learning tasks for this lesson appropriate for these particular students?

What contextual factors were especially important in shaping your plan for this lesson?

How did these factors shape your planning? (Use your knowledge of theory and research on teaching and learning
as well as your knowledge of your students.)

Resources

Cite Sources: Provide citations for the sources that you did not create (e.g., published texts, websites, materials
from other educators.)

Reflective Commentary on Lesson Implementation

After implementing the lesson, answer these questions.

What patterns of learning were evident in the data from this lesson?

What worked and for whom? Why?

What didn’t work and for whom? Why?

What are your instructional next steps based on the data from this plan?

As a beginning teacher, what are your next steps to build your teaching skills? (Set a couple, specific SMART
objectives for yourself.)
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PLANNING PROMPTS

IMPORTANT: This part of the document provides guidance to complete the lesson plan template. You do not need to

submit it with your lesson plan for evaluation.

l. Central Focus
What is the central focus for the content in this lesson?

Il. Content Standard(s)
What standard(s) are most relevant to the learning goals?

ll. Learning Objective(s)
What are the intended student learning outcomes for this lesson?
What will students learn?
e  Skills/procedures
e Concepts and reasoning/problem solving/thinking/strategies
How will students show their learning?

acceptable performance?

strategies to be used?

To what extent are students expected to perform to show mastery of the objective(s)? What are the standards for

Are there any accommodations or modifications that need to be reflected in the learning objectives or assessment

IV. Academic Language Objective

learning tasks and demonstrate their learning for this lesson?

and other demands in meeting the learning objectives of the lesson?

What content specific terms (vocabulary) do students need to understand in order to attain the lesson objective?
What specific way(s) will students need to use language (reading, writing, listening and/or speaking) to participate in

What will students struggle with in terms of the language expectations of this lesson?
How will you support students so they can understand and use the language associated with the language function

V. Assessments
question, exit slip.)
question/task you will assign?

Do you need to differentiate any assessments? If so, how will you do that?
Evaluative Criteria

If you will set a different standard for some students, not that here.

What strategy will you use to evaluate student learning for each objective? (e.g. teacher question, observation, quiz

Specifically define the assessment here. If it is an exit slip or an in-class practice example, what is the specific

What are the standards for satisfactory performance for the objective as measured by this assessment?
What must you see a student do to judge that they have met the objective and are ready to move forward?

VI. Key Vocabulary
this lesson.

is evident in the lesson plan’s learning tasks and materials.

List the new or previously learned content or academic terms that are essential for students to understand to succeed in

How will you ensure that students have the necessary understanding of these terms? Be sure that your attention to this

VIl. Lesson Procedures/Learning Tasks and Timeline

Initiation (This may also be called the “anticipatory set.”)

How will you start the lesson to engage and motivate students in learning and set
the purpose for learning? To activate relevant prior knowledge?

Lesson Development

How will you link the new content (skills and concepts) to students’ prior academic
earning and their personal/cultural and community assets? (See UDL
Guidelines.)

What will you do to engage students in developing understanding of the lesson
objective(s)? (See UDL Guidelines.)

VIIl. Differentiation/Planned Support

How will you organize the learning tasks to
address students’ individual and group
needs and give all of them access to
learning?

How will you support students with gaps in
the prior knowledge that is necessary to be
successful in this lesson?
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How will you give students the opportunity to apply and practice what they have

learned? (See UDL Guidelines.)

How will you formatively assess student understanding as the lesson progresses?
(See UDL Guidelines.)

How will you provide feedback?

How do you need to allocate time within the lesson? What needs more time? (Use
the minutes column to estimate the lesson timeline.)

What will you say and do? What questions will you ask? What directions will you
give? What examples will you use? In what order? Are these specifically
addressed in the plan?

How will you direct students in transitions between activities?

What are your behavioral expectations regarding interactions? Regarding use of
material? When and how will those initially be made clear?

How will you reiterate and reinforce initial expectations?

What assignments will you make for independent work on homework?

Have you addressed relevant classroom business like collecting, returning, and/or
assigning homework? Attendance? Review? Foreshadowing?

Closure
How will you end the lesson and help students to analyze the relevancy of the
lesson? And assess their own learning?

Consider:

Whole class needs

Groups of students with similar needs
Individual student needs
Accommodations and/or modifications
needed

Consider:

Strategies for responding to common
errors and misunderstandings,
developmental approximations,
misconceptions, partial understandings,
and/or misunderstandings as the lesson
begins and progresses.

Document the plans you have made for
addressing individual needs by integrating
those efforts in the relevant sections of the
lesson plan (lesson procedures, objectives,
assessments, and/or materials).

IX. Lesson-Specific Materials

List materials that you need to have ready for this specific lesson — not materials
that are always available in your classroom.

What materials must a teacher have in hand to teach THIS lesson? (e.g. 15 copies
of Frost’s Stopping By Woods, 5 pieces of chart paper and markers, 18 exit
cards, tall chair from dept office, 12 pieces of pink paper)

What specific materials to all students need to have available for this lesson? (A
specific book or file? A dictionary? A purple editing pen? A stuffed animal from
home?)

What targeted materials might you need to
address any individual or special student
needs or modifications in this lesson? (one
large print copy of a handout, laptop for
john, etc.)

TROUBLESHOOTING

o What will students do in each phase of the lesson? Do their activities vary over the course of the lesson?
o Where might students struggle? How could you re-teach if you see that students are struggling?

e How could you move the lesson forward more quickly if students have grasped the material?

e How will you address students who finish more quickly/slowly than others?
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edTPA Requirements
In accordance with Public Act: 23-159 (June 2023): Retroactive to July 1, 2022, edTPA shall be used as an
accountability tool for teacher preparation programs, including Central Connecticut State University.
¢ Although edTPA will not be used to deny an institutionally recommended applicant issuance of a
certificate, candidates must receive a final score and status on the preservice performance
assessment from Pearson.
¢ At this time, CCSU will adhere to the edTPA 2022-23 score requirements for Connecticut
educators.
¢ The edTPA results will be reported to the CSDE and will be included in the educator preparation
program quality measures report (Public Act No.15-243).

Developed for educators by educators, edTPA is a performance-based, subject-specific assessment and support
system used by education preparation providers (EPPs) across the country to emphasize, support, and measure the
skills and knowledge that teacher candidates need from day one in the classroom. edTPA is subject-specific, with

versions for 28 areas of instruction. All versions feature common architecture based on three tasks: Planning,
Instruction, and Assessment.
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The Connecticut State Department of Education has adopted the following edTPA cut scores for Spring 2024:

Certification Endorsement | Program Passing/“Cut” Score
18-24 World Language (Secondary) 32
42 Art (K-12) 37
15 English (Secondary) 37
26 History/Social Studies (Secondary) 37
29 Mathematics (Secondary) 37
49 Music (K-12) 37
44 Physical Education (K-12) 37
30-34 Science (Secondary) 37
165 Special Education (K-12) 37
47 Technology Education (K-12) 37
111 TESOL (K-12) 37
13 Elementary Education 44
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Timeline for edTPA Completion

Below is a possible/suggested timeline for completing edTPA. The edTPA tasks are interrelated. Thus, completing the
edTPA is not a linear process. For example, expect to adjust Task 1 and Task 2 while working on Task 3 to establish

coherence across your submission.

edTPA for Elementary Education

All other edTPA submissions

Weeks 1 —2: Task 1 and supporting logistical tasks
Weeks 3 — 4: Task 2 teaching and video recording
Weeks 5 — 6: Complete Tasks 2 and 3

Weeks 7 — 8: Elementary Mathematics Task 4*
Week 9: Finalize and submit edTPA to Pearson

Task 4 prior to Tasks 1, 2, and 3.

*Some students have found it effective to complete

Weeks 1 —2: Task 1 and supporting logistical tasks
Weeks 3 — 5: Task 2 teaching and video recording
Weeks 6 — 8: Complete Tasks 2 and 3

Week 9: Finalize and submit edTPA to Pearson

Note that “All Levels/K-12” programs change to the
second placement effective the beginning of Week 9.

What does the edTPA process look like?
Task 1: Plan for Instruction and Assessment

- Content Understandings: Subject area, standards and focus,
development of learning segment, instructional approach, what

to include in lesson plans.

- Knowledge of Students: Information about students, describe
class, how to support learning needs of students, references to

research and theory

- Supporting Academic Language Development: Identify academic

language demands of learning tasks, instructional supports to

help students meet language demands

- Planning Assessments: Kinds of assessments to use; how to help
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students with specific needs demonstrate learning

Task 2: Instructing and Engaging Students in Learning

- Video Recording: Professional responsibilities for confidentiality, preparing for a quality recording,

equipment and resources

- Learning Environment: Select clips that demonstrate respect, rapport, positive and supportive learning

environment

- Engaging Students: Select clips that show active student engagement

- Deepening Student Learning: Evidence that you are deepening student understanding

- Subject-Specific Pedagogy: Show ability to apply discipline-specific instructional methods

- Analyzing Teaching Effectiveness: Specific changes to make next time and rationale for change

Task 3: Assessing Student Learning

- Analyzing Student Learning: Select work to analyze, identify evaluation criteria, select work samples,

determine detail level of whole-class analysis

- Feedback: Determine types of student feedback and how students will interact with feedback
- Analyzing Students’ Academic Language Understanding and Use: Evidence of such understanding and

interpretation of evidence

- Use of Assessment to Inform Instruction: Next steps for teaching and how assessment data influenced

these decisions
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Task 4: Assessing Students’ Mathematics Learning (Elementary Education Candidates ONLY)

- Plan for Instruction and Assessment: Identify and describe class and contextual information, learning
segment and central focus

- Analyze Student Work: Develop and administer a formative assessment, analyze work for classroom
trends, analyze work for individual errors, confusions, and partial understandings

- Re-engage Students in Learning Mathematics: Plan, implement, and evaluate reengagement lesson

- Analysis and Use of Evidence to Reflect on Teaching: Identify/describe patterns of student learning,
analyze individual student work to identify reengagement focus, evaluate results of reengagement lesson

Video Recording

Prior to recording classroom instruction, teacher candidates must have appropriate permission from the
parents/guardians of your students and from the adjusts who appear in the video recording. A sample request for
permission to record is located in the Student Teacher Handbook. The video may not be used for any purpose outside
the parameters of the release form that is used. The video will not contain the candidate’s name, the names of the
cooperating teacher, school or district, or the last names o the students. An additional release form sample can be
found at this link: https://www.edtpa.com/Content/Docs/SampleReleaseForm.pdf.

Acceptable Forms of Candidate Support within the edTPA Process
To ensure that the edTPA submission truly reflects the competency of the teacher candidate, there are strict
guidelines regarding the support that can be provided to teacher candidates. As the cooperating teacher, you may
support your candidate in the following ways:
- Provide candidates with access to handbooks and other explanatory materials about edTPA. This includes
expectations for candidate performance on the edTPA.
- Explain edTPA tasks and scoring rubrics and guide discussions about them.
- Provide/discuss support documents (see edTPA Resources, below.)
- Discuss samples of previously completed edTPA portfolio materials (with permission.)
- Engage candidates in formative experiences aligned with the edTPA.
- Use edTPA rubrics or rubric language to evaluate and debrief observations made by cooperating teachers
as part of the clinical supervision proves.
- Ask probing questions about a candidate’s draft edTPA responses or video recordings — without providing
direct edits or specific answers.
- Arrange for technical assistance for edTPA video recording.

Unacceptable Forms of Candidate Support within the edTPA Process

The following supports are NOT acceptable:

Edit a candidate’s official materials prior to submission.

- Offer critiques of candidate responsive that provide specific, alternate responses.
Instructing candidates on which video clips to submit.

Upload edTPA response on any social media websites.

edTPA Resources
- edTPA Support Guide (Making Good Choices)
- edTPA Guidelines for Acceptable Candidate Support
- edTPA Website
- Connecticut State Department of Education Website (edTPA)
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Ongoing Activities
In addition to the responsibilities on the Takeover Planning Sheet and the edTPA, the teacher candidate should
perform the following:
e Attend Planning and Placement Team (PPT) meetings, professional development workshops, parent-teacher
conferences, and faculty and team meetings.
e Record video of your lessons regularly. Be sure to follow the school’s policy for videotaping.
o Reflect regularly. This should be done verbally and in writing.
e Keep all lesson plans in a (physical or virtual) binder. This should be accessible at all times for review by
university faculty, the building principal, department coordinator, cooperating teacher, etc.
e Alllesson plans must be turned into your cooperating teacher two days in advance. Failure to do so will result
in not teaching the lesson.
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APPENDIX 1: Student Teaching Takeover Planning Sheet
The teacher candidate can use this sheet to track their teaching, planning, and preparation responsibilities for each week. A blank
copy of this organizer can be in Appendix 3. The cooperating teacher must approve all lesson plans at least 2 days PRIOR to
their implementation. The information in the organizer below is to be used as a guide. Takeover depends upon the readiness of
the individual teacher candidate. If there are any questions, please contact the OSCP or your university supervisor.

Sample Takeover Planning Sheet — Elementary and Secondary (16 weeks)

day.

- Continue with previous
responsibilities and
routines.

same content.

- Continue with previous
responsibilities and
routines.

self-reflection.

- Begin preparing for new
content area to be taken
over.

Week Responsibility Preparation
Elementary Secondary Elementary Secondary

1 - Observe students. Learn | - Observe students. Learn - Correct and assess - Get ready to take over one
names, learning styles, names, learning styles, student work. period.
interests. interests. - Plan a bulletin board - Assist in administering

- Assist individual - Assist individual students. - Walk students to and assessments.
students. - Observe other classroom from specials. - Check student work.
- Observe other classroom teachers in the discipline. - Conduct morning and - Continue to work with
teachers. - Observe classroom closing routines. individual students as
- Observe classroom routines. - Become familiar with needed.
routines. - Learn school policy and grading practices. - Prepare grade book or
- Learn school policy and procedures. - Create/update a data become familiar with
procedures. - Assist with clerical routines. collection binder. existing grading practices.
- Assist with clerical - Research the curriculum for
routines. which you are responsible.
- Research the curriculum. | - Post work and assignments
- Meet building personnel. | - Meet building personnel.

2 - Correct and provide - Teach one period. - Plan to teach one lesson - Teach one period. IF the
feedback on student - Check students work. per day. Discuss same content, begin to
work; record data. - Correct and provide topic/content area with take over another section.

- Conduct morning and feedback on student work. cooperating teacher. - Continue responsibilities
closing routines. - Continue to post student - Continue responsibilities from Week 2.
- Walk students to and work. from Week 2.
from specials and lunch. | - Continue to assist with
- Assist with duties such clerical routines.
as lunch, recess, and/or
bus.
- Assist with read- aloud.
- Continue assisting
individual students;
teach small groups.
3 - Continue Week 1 and - Teach one period. If same - With the cooperating - Begin planning for new
Week 2 activities. content area, begin teacher, choose a new prep.
- Teach one lesson per teaching second period. content area to begin - If appropriate, begin
day. planning. another period of the same
- Plan video recording. content area.
- Continue responsibilities
from Week 3.
4 -Teach 1 or 2 lessons per | - Teach 2 periods of the - Video record lesson for - Begin preparing for new

content to be taken over.
- Continue responsibilities
from Week 4.
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Week Responsibility Preparation
Elementary Secondary Elementary Secondary

5 - Teach 2 or 3 lessons per | - Teach 2 periods of the - Continue previous work | - Continue with previous
day. same content. and responsibilities. responsibilities.

- Continue with previous - Begin teaching one period | - Prepare for new - Begin prep for new
responsibilities and of a new content area. content teaching content teaching
routines. - Continue with previous responsibility. responsibility.

responsibilities and
routines.

6 - Continue previous - Teach new period. - Begin preparing for new | - Continue with previous
responsibilities and - Continue with previous content area to be responsibilities.
routines. week’s teaching load. taken over. - Begin prep for new

- Teach 3 or 4 lessons - Continue with previous - Continue previous content teaching
daily. responsibilities and responsibilities and responsibility.

routines. routines.

7 - Teach new content area | - Add additional courses - Set up midterm - Set up midterm evaluation
(about 4 lessons per not yet taught. evaluation conference conference (Week 8) with
day.) - Continue with all previous (Week 8) with supervisor.

- Continue with all responsibilities. supervisor. - Plan transition of other
previous - Plan take-over of periods and preps not
responsibilities. additional content previously assumed.

areas not yet taught.

8 - Participate in midterm - Participate in midterm - Full-time teaching - Full-time teaching
evaluation conference. evaluation conference.

- Continue with previous - Continue with previous
responsibilities and responsibilities and
routines. routines.

9 - Full-time teaching - Full-time teaching - Full-time teaching - Full-time teaching

10 - Full-time teaching - Full-time teaching - Full-time teaching - Full-time teaching

11 - Full-time teaching - Full-time teaching - Full-time teaching - Full-time teaching

12 - Full-time teaching - Full-time teaching - Classroom teacher - Classroom teacher

- Fill out 12-week goal gradually takes back gradually takes back
setting form. teaching teaching responsibilities.

responsibilities.

During Weeks 13 — 16, a plan should be made for the classroom teacher to gradually take back teaching
responsibilities. A final evaluation conference should be scheduled during the last week(s) of student teaching.
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Sample Takeover Planning Sheet — K-12 Disciplines (8 weeks)

Week Responsibility Preparation
1 - Observe students. Learn names, learning styles, - First takeover class/grade level including lesson plans
interests. and materials needed.
- Assist individual students. - Score and provide comments on student work.
- Observe other classroom teachers. - Assist with grade entry.
- Observe classroom routines. - Assist with clerical routines.
- Learn school policy and procedures. - Continued work with individual students.
- Assist with clerical routines. - Continued work with clerical routines.
- Research the curriculum. Collect required instructional - Assisting with all duties.
materials.
- Discuss cooperating teacher’s expectations for grading,
recording grades, and providing feedback to students.
2 - Teaching of a specific class/grade level. - Takeover of one additional grade level/class including
- Conducting routines (attendance, collecting materials) lesson plans and instructional materials.
- Assist with all duties. - Continue responsibilities from Week 2.
- Work with individual students.
3 - Teaching of two classes/grade levels. - Takeover of one additional grade level/class including
- Ongoing daily responsibilities. lesson plans and instructional materials (total of 3
grades/classes).
- Continue responsibilities from previous week.
Set up mid-term evaluation with cooperating teacher,
supervisor, and teacher candidate.

4 - Teaching of three classes/grade levels. - Takeover of one additional grade level/class including
Mid-Term | - Ongoing daily responsibilities. lesson plans and instructional materials (total of 4
Evaluation grades/classes).

Done This - Continue responsibilities from previous week.
Week
5 - Teaching of four classes/grade levels. - Takeover of one additional grade level/class including
- Ongoing daily responsibilities. lesson plans and instructional materials (total of 5
grades/classes).
- Continue responsibilities from previous week.
6 - Full takeover of teaching load. - Continued lesson preparations including all materials and
- Ongoing daily responsibilities. instructional materials.
- Continued responsibilities from previous week.
7 - Full takeover of teaching load. - Continued lesson preparations including all materials and
- Ongoing daily responsibilities. instructional materials.
- Continued responsibilities from previous week.
- Set up final evaluation meeting with cooperating
teacher, supervisor, and teacher candidate.
8 - Finish up units of teaching and return classes to the - Return all borrowed materials.
Final cooperating teacher. - Clean up and organize workspace.
Evaluation - Enter final grades and/or return corrected work.
DC:/'\‘/e Tkhis - Debrief with cooperating teacher regarding lessons for
ee

upcoming week if unites are not completed.

36|Page

Materials may not be reproduced in any edited form. Users wishing to obtain permission to reprint or reproduce any materials appearing in this book may contact
the CCSU Office of School ~ Community Partnerships.




APPENDIX 2: Student Teaching Planning Sheet

Week

Responsibility

Preparation

1
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Week

Responsibility

Preparation

10

11

12

13

14

15

16
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APPENDIX 3: Student Teaching Evaluation Generic with

Created

& watermark

Below Standard Developing Proficient

Score/Level

1. Rapport and
positive social
interactions

[ESSENTIAL
ITEM]

Interactions between teacher and students Interactions between teacher and students Interactions between teacher and students are consistently
are negative or disrespectful and/or the are generally positive and respectful and/or positive and respectful and the teacher regularly promotes
teacher does not promote positive social the teacher inconsistently makes attempts positive social interactions among students.

interactions among students. to promote positive social interactions
among students.

Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 1: Classroom Environment, Student Engagement and Commitment to Learning - Teachers promote student engagement, independence and
interdependence in learning and facilitate a positive learning community by:
Indicator: 1a. Creating a positive learning environment that is responsive to and respectful of the learning needs of all students.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.
USA- InNTASC Model Core Teaching Standards (2011)
Standard: Standard #3: Learning Environments. The teacher works with learners to create environments that support individual and collaborative learning,
encouraging positive social interaction, active engagement in learning, and self motivation.
Performance:
3(c) The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful interactions, rigorous academic
discussions, and individual and group responsibility for quality work.

2. Respect for
student
diversity

[ESSENTIAL
ITEM]

Does not establish a learning environment Establishes a learning environment that is Maintains a learning environment that is consistently
that is respectful of students’ cultural, social inconsistently respectful of students’ cultural, respectful of all students’ cultural, social and/or
and/or developmental differences and/or the social and/or developmental differences. developmental differences.

teacher does not address disrespectful
behavior.

Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 1: Classroom Environment, Student Engagement and Commitment to Learning - Teachers promote student engagement, independence and
interdependence in learning and facilitate a positive learning community by:
Indicator: 1a. Creating a positive learning environment that is responsive to and respectful of the learning needs of all students.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.
USA- INTASC Model Core Teaching Standards (2011)
Standard: Standard #3: Learning Environments. The teacher works with learners to create environments that support individual and collaborative learning,
encouraging positive social interaction, active engagement in learning, and self motivation.
Performance:
3(f) The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing
perspectives learners bring to the learning environment.
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Below Standard Developing Proficient Score/Level
3. Environment Creates a learning environment that discourages Creates a learning environment in which some Creates a learning environment in which most
supportive of students from taking intellectual risks. students are willing to take intellectual risks. students are willing to take intellectual risks.
intellectual risk-
taking Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 1: Classroom Environment, Student Engagement and Commitment to Learning - Teachers promote student engagement, independence and
interdependence in learning and facilitate a positive learning community by:
Indicator: 1a. Creating a positive learning environment that is responsive to and respectful of the learning needs of all students.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.
USA- InTASC Model Core Teaching Standards (2011)
Standard: Standard #3: Learning Environments. The teacher works with learners to create environments that support individual and collaborative learning,
encouraging positive social interaction, active engagement in learning, and self motivation.
Performance:
3(e) The teacher uses a variety of methods to engage learners in evaluating the learning environment and collaborates with learners to make appropriate
adjustments.
4. High Establishes low expectations for student learning. Establishes expectations for learning for some, but | Establishes and consistently reinforces high
expectations for not all students; OR is inconsistent in expectations for learning for all students.
student learning communicating high expectations for student
learning.
[ESSENTIAL
ITEM] Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 1: Classroom Environment, Student Engagement and Commitment to Learning - Teachers promote student engagement, independence and
interdependence in learning and facilitate a positive learning community by:
Indicator: 1a. Creating a positive learning environment that is responsive to and respectful of the learning needs of all students.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.
USA- InTASC Model Core Teaching Standards (2011)
Standard: Standard #3: Learning Environments. The teacher works with learners to create environments that support individual and collaborative learning,
encouraging positive social interaction, active engagement in learning, and self motivation.
Essential Knowledge:
3(i) The teacher understands the relationship between motivation and engagement and knows how to design learning experiences using strategies that
build learner self-direction and ownership of learning.
5. Demonstrates little or no evidence that standards of | Establishes standards of behavior but inconsistently | Establishes high standards of behavior, which are
Communicating, behavior have been established; and/or minimally enforces expectations, resulting in some consistently reinforced, resulting in little or no
reinforcing, and enforces expectations (e.g., rules and interference with student learning. interference with student learning.
maintaining consequences) resulting in interference with student
appropriate learning.
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Below Standard Developing Proficient Score/Level
standards of Standards
behavior CT- Connecticut Common Core of Teaching (2014)
Domain: 1: Classroom Environment, Student Engagement and Commitment to Learning - Teachers promote student engagement, independence and
interdependence in learning and facilitate a positive learning community by:
Indicator: 1b. Promoting developmentally appropriate standards of behavior that support a productive learning environment for all students.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.
USA- InNTASC Model Core Teaching Standards (2011)
Standard: Standard #3: Learning Environments. The teacher works with learners to create environments that support individual and collaborative learning,
encouraging positive social interaction, active engagement in learning, and self motivation.
Performance:
3(a) The teacher collaborates with learners, families, and colleagues to build a safe, positive learning climate of openness, mutual respect, support, and
inquiry.
6. Promoting Provides little to no instruction and/or Inconsistently teaches, models, and/or When necessary, explicitly teaches, models, and/or
social competence | opportunities for students to develop social reinforces social skills; does not routinely positively reinforces social skills;
and responsible skills and responsible behavior. provide students with opportunities to self- routinely builds students’ capacity to self- regulate and
behavior regulate and take responsibility for their actions. take responsibility for their actions.
Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 1: Classroom Environment, Student Engagement and Commitment to Learning - Teachers promote student engagement, independence and
interdependence in learning and facilitate a positive learning community by:
Indicator: 1b. Promoting developmentally appropriate standards of behavior that support a productive learning environment for all students.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.
USA- InNTASC Model Core Teaching Standards (2011)
Standard: Standard #3: Learning Environments. The teacher works with learners to create environments that support individual and collaborative learning,
encouraging positive social interaction, active engagement in learning, and self motivation.
Performance:
3(c) The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful interactions, rigorous academic
discussions, and individual and group responsibility for quality work.
7. Routines and Does not establish or ineffectively establishes Inconsistently establishes routines and transitions, | Establishes routines and transitions resulting in
transitions routines and transitions, resulting in resulting in some loss of instructional time. maximized instructional time.
appropriate to significant loss of instructional time.
needs of students
Standards
[ESSENTIAL ITEM] CT- Connecticut Common Core of Teaching (2014)
Domain: 1: Classroom Environment, Student Engagement and Commitment to Learning - Teachers promote student engagement, independence and
interdependence in learning and facilitate a positive learning community by:
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Below Standard Developing Proficient Score/Level
Indicator: 1c. Maximizing instructional time by effectively managing routines and transitions.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.
USA- InNTASC Model Core Teaching Standards (2011)
Standard: Standard #3: Learning Environments. The teacher works with learners to create environments that support individual and collaborative learning,
encouraging positive social interaction, active engagement in learning, and self motivation.
Essential Knowledge:
3(j) The teacher knows how to help learners work productively and cooperatively with each other to achieve learning goals.
8. Content of Plans content that is misaligned with or does not Plans content that partially addresses Plans content that directly addresses Common
lessonplanis address the Common Core State Standards Common Core State Standards and/or other Core State Standards and/or other appropriate
aligned with and/or other appropriate Connecticut content appropriate Connecticut content standards. Connecticut content standards.
standards standards.
[ESSENTIAL Standards _
ITEM] CT- Connecticut Common Core of Teaching (2014)
Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:
Indicator: 2a. Planning of instructional content that is aligned with standards, builds on students’ prior knowledge and provides for appropriate level of
challenge for all students.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.
USA- InNTASC Model Core Teaching Standards (2011)
Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
Performance:
7(a) The teacher individually and collaboratively selects and creates learning experiences that are appropriate for curriculum goals and content standards,
and are relevant to learners.
9. Content of Does not appropriately sequence content of the Partially aligns content of the lesson plan within Aligns content of the lesson plan within the
lesson lesson plan. the sequence of lessons and inconsistently sequence of lessons and supports an
appropriate to supports an appropriate level of challenge appropriate level of challenge.
sequence of
lessons and Standards
appropriate level CT- Connecticut Common Core of Teaching (2014)
of challenge Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:
[ESSENTIAL Indicator: 2a. Planning of instructional content that is aligned with standards, builds on students’ prior knowledge and provides for appropriate level of
ITEM] challenge for all students.
USA- CAEP Accreditation Standards (2015)
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Below Standard Developing Proficient Score/Level

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
Performance:

7(c) The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate knowledge and skill.

10. Use of data Uses general curriculum goals to plan common Uses appropriate, whole class data to plan Uses multiple sources of appropriate data to

to determine instruction and learning tasks instruction with limited attention to prior knowledge | determine individual students’ prior knowledge
prior knowledge without consideration of data, students’ prior and skills of individual students. and skills to plan targeted, purposeful instruction
and differentiation | knowledge or different learning needs. that advances the learning of students.

based on

students’ Standards

learning needs CT- Connecticut Common Core of Teaching (2014)

Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:

Indicator: 2a. Planning of instructional content that is aligned with standards, builds on students’ prior knowledge and provides for appropriate level of
challenge for all students.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
Performance:

7(d) The teacher plans for instruction based on formative and summative assessment data, prior learner knowledge, and learner interest.

11. Literacy Plans instruction that includes few opportunities Plans instruction that includes some opportunities | Plans instruction that integrates literacy strategies
strategies for students to develop literacy skills or for students to develop literacy skills or academic and academic vocabulary.
academic vocabulary. vocabulary in isolation.
[ESSENTIAL
ITEM] Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:

Indicator: 2a. Planning of instructional content that is aligned with standards, builds on students’ prior knowledge and provides for appropriate level of
challenge for all students.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions
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Below Standard Developing Proficient Score/Level

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
Performance:

7(a) The teacher individually and collaboratively selects and creates learning experiences that are appropriate for curriculum goals and content standards,
and are relevant to learners.

12. Strategies, Plans instructional tasks that limit opportunities Plans primarily teacher-directed instructional Plans instructional strategies, tasks and questions
tasks, and for students’ cognitive engagement. strategies, tasks and questions that provide some that promote student cognitive engagement
questions opportunities for students’ cognitive engagement. through problem-solving, critical or creative
cognitively thinking, discourse or inquiry- based learning and
engage application to other situations.
students

Standards
[ESSENTIAL CT- Connecticut Common Core of Teaching (2014)
ITEM] Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity

about the world at large by:

Indicator: 2b. Planning instruction to cognitively engage students in the content.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #8: Instructional Strategies The teacher understands and uses a variety of instructional strategies to encourage learners to develop
deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

Essential Knowledge:

8(j) The teacher understands the cognitive processes associated with various kinds of learning (e.g., critical and creative thinking, problem framing and
problem solving, invention, memorization and recall) and how these processes can be stimulated.

13. Instructional Selects or designs resources and/or groupings Selects or designs resources and/or Selects or designs resources and/or flexible
resources and that do not cognitively engage students or groupings that minimally groupings that cognitively engage students in real
flexible groupings | support new learning. engage students cognitively and minimally support | world, global and/or career connections that
support cognitive new learning. support new learning.

engagement and

new learning Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:

Indicator: 2b. Planning instruction to cognitively engage students in the content.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions
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Below Standard Developing Proficient

Score/Level

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- INTASC Model Core Teaching Standards (2011)

Standard: Standard #8: Instructional Strategies The teacher understands and uses a variety of instructional strategies to encourage learners to develop
deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

Performance:

8(a) The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners.

14. Criteria for Does not plan criteria for student success Plans general criteria for student success and/or Plans specific criteria for student success and plans
student success and/or does not plan opportunities for plans some opportunities for students to self- opportunities for students to self-assess using the
students to self- assess. assess. criteria.
Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:
Indicator: 2c. Selecting appropriate assessment strategies to monitor student progress.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.
USA- InTASC Model Core Teaching Standards (2011)
Standard: Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor
learner progress, and to guide the teacher’s and learner’s decision making.
Performance:
6(d) The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive feedback to guide their progress
toward that work.
15. Ongoing Plans assessment strategies that are limited Plans assessment strategies that are partially Plans assessment strategies to elicit specific
assessment of or not aligned to intended instructional aligned to intended instructional outcomes OR evidence of student learning of intended
student learning outcomes. strategies that elicit only minimal evidence of instructional outcomes at critical points throughout
student learning. the lesson.
[ESSENTIAL
ITEM] Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 2: Planning for Active Learning - Teachers plan instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:

Indicator: 2c. Selecting appropriate assessment strategies to monitor student progress.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor
learner proaress. and to quide the teacher’s and learner’s decision makina.
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Below Standard Developing Proficient

Score/Level

Performance:
6(a) The teacher balances the use of formative and summative assessment as appropriate to support, verify, and document learning.

16. Instructional
purpose

Does not clearly communicate learning Communicates learning expectations to Clearly communicates learning expectations to
expectations to students. students and sets a general purpose for students and sets a specific purpose for instruction

instruction, which may require further and helps students to see how the learning is aligned
clarification. with Common Core State Standards and/or other
appropriate Connecticut content standards.

Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their
curiosity about the world at large by:

Indicator: 3a. Implementing instructional content for learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing
upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
Performance:

7(b) The teacher plans how to achieve each student’s learning goals, choosing appropriate strategies and accommodations, resources, and materials

to differentiate instruction for individuals and groups of learners.

17. Content
accuracy

[ESSENTIAL
ITEM]

Makes multiple content errors. Makes minor content errors. Teacher makes no content errors.

Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their
curiosity about the world at large by:

Indicator: 3a. Implementing instructional content for learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) their
teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the
content.

Performance:

4(a) The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, guide learners through learning
progressions, and promote each learner’s achievement of content standards.
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Below Standard Developing Proficient Score/Level
18. Content Presents instructional content that lacks a Presents instructional content in a generally Clearly presents instructional content in a logical and
progression and logical progression and/or level of challenge is logical progression and/or at a somewhat- purposeful progression and at an appropriate level of
level of at an inappropriate level to advance student appropriate level of challenge to advance student | challenge to advance learning of all students.
challenge learning. learning.
[ESSENTIAL Standards
ITEM]

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their
curiosity about the world at large by:

Indicator: 3a. Implementing instructional content for learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

Performance:

7(c) The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate knowledge and skill.

19. Literacy Presents instruction with few opportunities for Presents instruction with some opportunities for Presents instruction that consistently integrates multiple
Strategies students to develop literacy skills and/or students to develop literacy skills and/or literacy strategies and explicit instruction in academic
academic vocabulary. academic vocabulary. vocabulary.
Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their
curiosity about the world at large by:

Indicator: 3a. Implementing instructional content for learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

Essential Knowledge:

7(g) The teacher understands content and content standards and how these are organized in the curriculum.

20. Strategies, Includes tasks that do not lead students to Includes a combination of tasks and questions Employs differentiated strategies, tasks and questions
tasks and construct new and meaningful learning and in an attempt to lead students to construct new that cognitively engage students in constructing new and
questions that focus primarily on low cognitive demand or learning, but are of low cognitive demand meaningful learning through appropriately integrated
recall of information. and/or recall of information with some recall, problem-solving, critical and creative thinking,
opportunities for problem- solving,
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Below Standard Developing Proficient Score/Level
critical thinking and/or purposeful discourse or purposeful discourse and/or inquiry. At times, students take the
inquiry. lead and develop their own questions and problem-solving

strategies.
Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity about

the world at large by:

Indicator: 3b. Leading students to construct meaning and apply new learning through the use of a variety of differentiated and evidence-based learning strategies.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and learning;

content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #8: Instructional Strategies The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep

understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

Performance:

8(b) The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs.
21. Uses resources and/or groupings that do not Uses resources and/or groupings that Uses resources and flexible groupings that cognitively engage
Instructional cognitively engage students or support new learning. | moderately engage students cognitively and students in demonstrating new learning in multiple ways,
resources and support new learning. including application of new learning to make interdisciplinary,
flexible real world, career or global connections.
groupings

Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity about

the world at large by:

Indicator: 3b. Leading students to construct meaning and apply new learning through the use of a variety of differentiated and evidence-based learning strategies.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and learning;

content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical

thinking, creativity, and collaborative problem solving related to authentic local and global issues.

Essential Knowledge:

5(p) The teacher knows where and how to access resources to build global awareness and understanding, and how to integrate them into the curriculum.
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Below Standard Developing Proficient Score/Level
22. Student Implements instruction that is primarily Implements instruction that is mostly teacher Implements instruction that provides multiple
responsibility and teacher-directed, providing little or no directed, but provides some opportunities for opportunities for students to develop independence
independence opportunities for students to develop students to develop independence as learners and as learners and share responsibility for the learning
independence as learners. share responsibility for the learning process. process.
Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:
Indicator: 3b. Leading students to construct meaning and apply new learning through the use of a variety of differentiated and evidence-based learning
strategies.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.
USA- InNTASC Model Core Teaching Standards (2011)
Standard: Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon
knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.
Essential Knowledge:
7(j) The teacher understands the strengths and needs of individual learners and how to plan instruction that is responsive to these strengths and needs.
23. Criteria for Does not communicate criteria for success and/or Communicates general criteria for success and Communicates specific criteria for success and
student success opportunities for students to self- assess are rare. provides limited opportunities for students to self- provides multiple opportunities for students to self-
assess. assess.
Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:
Indicator: 3c. Assessing student learning, providing feedback to students and adjusting instruction.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.
USA- InNTASC Model Core Teaching Standards (2011)
Standard: Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor
learner progress, and to guide the teacher’s and learner’s decision making.
Performance:
6(d) The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive feedback to guide their progress
toward that work.
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Below Standard Developing Proficient Score/Level
24. Ongoing Assesses student learning with focus limited Assesses student learning with focus on Assesses student learning with focus on eliciting evidence
assessment of to task completion and/or compliance rather whole-class progress toward achievement of learning at critical points in the lesson in order to monitor
student learning than student achievement of lesson of the intended instructional outcomes. individual and group progress toward achievement of the
purpose/objective. intended instructional outcomes.

[ESSENTIAL
ITEM] Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their

curiosity about the world at large by:

Indicator: 3c. Assessing student learning, providing feedback to students and adjusting instruction.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and

learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor

learner progress, and to guide the teacher’s and learner’s decision making.

Performance:

6(a) The teacher balances the use of formative and summative assessment as appropriate to support, verify, and document learning.
25. Feedback to Provides no meaningful feedback or feedback Provides feedback that partially guides Provides individualized, descriptive feedback that is accurate,
students lacks specificity and/or is inaccurate. students toward the intended instructional actionable and helps students advance their learning.

outcomes.

[ESSENTIAL
ITEM] Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their

curiosity about the world at large by:

Indicator: 3c. Assessing student learning, providing feedback to students and adjusting instruction.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and

learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor

learner progress, and to guide the teacher’s and learner’s decision making.

Performance:

6(g) The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated

learning experiences.
26. Instructional Makes no attempts to adjust instruction. Makes some attempts to adjust instruction Adjusts instruction as necessary in response to individual
adjustment that is primarily in response to whole and group performance.

group performance.
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Below Standard Developing Proficient Score/Level

[ESSENTIAL Standards

ITEM] CT- Connecticut Common Core of Teaching (2014)

Domain: 3: Instruction for Active Learning - Teachers implement instruction to engage students in rigorous and relevant learning and to promote their curiosity
about the world at large by:

Indicator: 3c. Assessing student learning, providing feedback to students and adjusting instruction.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner
progress, and to guide the teacher’s and learner’s decision making.

Performance:

6(h) The teacher prepares all learners for the demands of particular assessment formats and makes appropriate accommodations in assessments or testing
conditions, especially for learners with disabilities and language learning needs.

27. Teacher Insufficiently reflects on/analyzes practice and impact on Self-evaluates and reflects on practice and impact on Self-evaluates and reflects on individual practice and
self-evaluation student learning. student learning, but makes limited efforts to improve its impact on student learning, identifies areas for
and reflection individual practice. improvement, and takes action to improve professional
and impact on practice.
Iség(rjrﬁ:t Standards
9 CT- Connecticut Common Core of Teaching (2014)
[ESSENTIAL Domair_1: 4: Professional R_esponsibilities an_d Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating
ITEM] professionalism, collaboration and leadership by:

Indicator: 4a. Engaging in continuous professional learning to impact instruction and student learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and
learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually
evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts
practice to meet the needs of each learner.

Essential Knowledge:

9(g) The teacher understands and knows how to use a variety of self-assessment and problem-solving strategies to analyze and reflect on his/her practice and to
plan for adaptations/adjustments.

28. Unwillingly accepts supervisor feedback and Reluctantly accepts supervisor feedback and Willingly accepts supervisor or peer feedback and
Response to recommendations for improving practice. recommendations for improving practice but changes| makes changes in practice based on feedback
feedback in practice are limited.

[ESSENTIAL Standards
ITEM] CT- Connecticut Common Core of Teaching (2014)

Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating
professionalism, collaboration and leadership by:
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Below Standard Developing Proficient

Score/Level

Indicator: 4a. Engaging in continuous professional learning to impact instruction and student learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- INTASC Model Core Teaching Standards (2011)

Standard: Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner.

Performance:

9(c) Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners,
research) to evaluate the outcomes of teaching and learning and to adapt planning and practice.

29. Professional
learning

Attends required professional learning opportunities | Participates in professional learning when Participates actively in required professional learning

but resists participating. asked but makes minimal contributions. and seeks out opportunities within and beyond the
school to strengthen skills and apply new learning to
practice

Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating
professionalism, collaboration and leadership by:

Indicator: 4a. Engaging in continuous professional learning to impact instruction and student learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner
and learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner.

Performance:

9(a) The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to provide all learners with engaging curriculum and
learning experiences based on local and state standards.

30.
Collaboration
with colleagues

Participates in required activities to review data Participates minimally with colleagues to Collaborates with colleagues on an ongoing basis to
but does not use data to adjust instructional analyze data and uses results to make minor synthesize and analyze data and adjusts subsequent
practices. adjusts to instructional practices. instruction to improve student learning.

Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating
professionalism, collaboration and leadership by:

Indicator: 4b. Collaborating to develop and sustain a professional learning environment to support student learning.

USA- CAEP Accreditation Standards (2015)
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Score/Level

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner

and learning; content; instructional practice; and professional responsibility.

USA- INTASC Model Core Teaching Standards (2011)

Standard: Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner.

Performance:

9(c) Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners,
research) to evaluate the outcomes of teaching and learning and to adapt planning and practice.

31. Contribution
to professional
learning
environment

[ESSENTIAL
ITEM]

Disregards ethical codes of conduct and Acts in accordance with ethical codes of conduct Consistently makes ethical decisions and
professional standards. and professional standards. adheres to professional standards.

Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating
professionalism, collaboration and leadership by:
Indicator: 4b. Collaborating to develop and sustain a professional learning environment to support student learning.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner

and learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to
continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner.

Critical Disposition:

9(0) The teacher understands the expectations of the profession including codes of ethics, professional standards of practice, and relevant law and policy.

32. Ethical use
of technology

[ESSENTIAL
ITEM]

Disregards established rules and policies in Adheres to established rules and policies in Models safe, legal and ethical use of information
accessing and using information and technology accessing and using information and technology and technology and takes steps to prevent the
in a safe, legal and ethical manner. in a safe, legal and ethical manner. misuse of information and technology.

Standards
CT- Connecticut Common Core of Teaching (2014)
Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating
professionalism, collaboration and leadership by:
Indicator: 4b. Collaborating to develop and sustain a professional learning environment to support student learning.
USA- CAEP Accreditation Standards (2015)
Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE
Standard: Candidate Knowledge, Skills, and Professional Dispositions
Indicator:
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Below Standard Developing Proficient Score/Level

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and

learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually

evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts

practice to meet the needs of each learner.

Performance:

9(f) The teacher advocates, models, and teaches safe, legal, and ethical use of information and technology including appropriate documentation of sources and

resnect for others in the 11se of sncial media
33. Positive Does not contribute to a positive school climate. Participates in school-wide efforts to develop a Engages with colleagues, students and
school climate positive school climate but makes minimal families in developing and sustaining a

contributions. positive school climate.
Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating

professionalism, collaboration and leadership by:

Indicator: 4c. Working with colleagues, students and families to develop and sustain a positive school climate that supports student learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and

learning; content; instructional practice; and professional responsibility.

USA- InNTASC Model Core Teaching Standards (2011)

Standard: Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student

learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the

profession.

Performance:

10(c) The teacher engages collaboratively in the schoolwide effort to build a shared vision and supportive culture, identify common goals, and monitor and

evaluate progress toward those goals.
34. Family and Does not utilize opportunities to communicate productively| Utilizes available opportunities to communicate with Communicates frequently and proactively with families
community with families about student academic or behavioral families about student academic or behavioral about learning expectations and student academic or
engagement performance. performance and participates in required reports and behavioral performance and develops positive

conferences. relationships with families to promote student
success.
Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating

professionalism, collaboration and leadership by:

Indicator: 4c. Working with colleagues, students and families to develop and sustain a positive school climate that supports student learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and

learning; content; instructional practice; and professional responsibility.
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Below Standard Developing Proficient Score/Level

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student

learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance

the profession.

Performance:

10(d) The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication to support learner

development and achievement.
35. Culturally Sometimes demonstrates lack of respect for cultural | Generally communicates with families and the Consistently communicates with families and the
responsive differences when communicating with students and community in a culturally respectful manner. community in a culturally respectful manner.
communications families OR demonstrates bias and/or negativity in

the community.
Standards

CT- Connecticut Common Core of Teaching (2014)

Domain: 4: Professional Responsibilities and Teacher Leadership - Teachers maximize support for student learning by developing and demonstrating

professionalism, collaboration and leadership by:

Indicator: 4c. Working with colleagues, students and families to develop and sustain a positive school climate that supports student learning.

USA- CAEP Accreditation Standards (2015)

Area: Standard 1: CONTENT AND PEDAGOGICAL KNOWLEDGE

Standard: Candidate Knowledge, Skills, and Professional Dispositions

Indicator:

1.1 Candidates demonstrate an understanding of the 10 INTASC standards at the appropriate progression level(s)4 in the following categories: the learner and

learning; content; instructional practice; and professional responsibility.

USA- InTASC Model Core Teaching Standards (2011)

Standard: Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student

learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance

the profession.

Performance:

10(d) The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication to support learner

development and achievement.
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APPENDIX 4: Stipend Forms

Office of School-Community Partnerships - Stipend Form

The School of Education and Professional Studies, Office of School-Community Partnerships thanks
you for your role as a cooperating teacher in Central Connecticut State University’s Educator
Preparation Program. Providing our students with the opportunity to learn from an experienced, active
teacher is integral to the success of our program.

Your expertise and mentorship is highly valuable and we appreciate your willingness to inspire and
nurture the next generation of educators. As a token of our appreciation, we offer you a $250 stipend
for a 16-week placement, or $150 stipend for an 8-week placement.

Please provide the information requested below, fill out the form on the second page, and return using
one of the following three methods:

1. Mail hard copy to:
Barbara Budaj
Office of School-Community Partnerships
School of Education and Professional Studies
Barnard Hall, Room 327-02
CCsu
1615 Stanley Street, New Britain CT, 06050

OR

2. Email scanned copy to barbara.budaj@ccsu.edu

Please note: The University is required by the IRS to have a completed W-9 form on file for each
stipend payment. The W-9 (including instructions) is available online at https://www.irs.gov/publirs-
pdf/fw9.pdf; a copy is also provided on the back of this form for your convenience. Please complete
and sign the W-9 and submit with this stipend request.

Regarding direct deposit: If at any time you completed a direct deposit form as a student or employee
of CCSU and never canceled it, the payment will go to that account. If you have not received the
stipend in a timely manner, check for direct deposit. If you have any questions, please contact us and
we will be happy to investigate further for you.

Your Name:
Street Address:
City, State, Zip:
Your Email:
Mentee’'s Name:

OR
3. Complete the electronic copy of this form, which will be emailed to you via Adobe Sign.
Sincerely,

Barbara M. Budaj, Assistant Director
Office of School-Community Partnerships, School of Education and Professional Studies

W-9 form on reverse; please complete. Thank you
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https://www.irs.gov/pub/irs-pdf/fw9.pdf
https://www.irs.gov/pub/irs-pdf/fw9.pdf

Request for Taxpayer
Identification Number and Certification

> Go to www.irs.gov/FormW9 for instructions and the latest information.
1 Name (as shown on your incomse tax return). Mame is required on this ling; do not leave this line blank.

Form W'g

{Rev. October 2018)

Department of the Treasury
Internal Ravenus Servics

Give Form to the
requester. Do not
send to the IRS.

2 Business name/disregarded enity name, if different from above

3 Check appropriate box for federal tax classification of the person whose name is entered on line 1. Check only one of the | 4 Exemptions (codes apply only to
following seven boxes. certain entities, not individuals; see

instructions on page 3}

[ scorporation [ Partnership (] Trustestats

[ individual/sole proprietar or Oec Corporation

single-member LLC Exempt payee code (if any)
|:| Limnited liability company. Enter the tax classification (C=C corporation, S=5 corporation, P=Partnarship) »

MNote: Check the appropriate box in the line above for the tax classification of the single-member owner. Do not check | Exemption from FATCA reporting

LLC if the LLC is classified as a single-member LLC that is disregarded from the owner unless the owner of the LLC is ade (if any)

another LLC that is not disregarded from the owner for U.S. federal tax purposes. Otherwise, a single-member LLC that| ©2¢% I 8N

is disregarded from the owner should check the appropriate box for the tax classification of its owner.
|:| Other {see instructions) »

5 Address (number, strest. and apt. or suite no.) See instructions.

Print or type.

See Specific Instructions on page 3.

{Applies to accounts maintsined oulsids the LLS,)

Requester's name and address (optional)

6 City, state, and ZIP code

7 List account numbens) here (optional)

m Taxpayer ldentification Number (TIN)

Enter your TIN in the appropriate box. The TIN provided must match the name given on line 1 to avoid
backup withholding. For individuals, this is generally your social security number (SSN). However, for a
resident alien, sole proprietor, or disregarded entity, see the instructions for Part |, later. For other - -
entities, it is your employer identification number (EIN). If you do not have a number, ses How fo geta
TIN, later. or

Note: If the account is in more than one name, see the instructions for line 1. Also see What Name and | Employer identification number
Number To Give the Requester for guidelines on whose number to enter.

Social security number

Certification

Under penalties of perjury, | certify that:

1. The number shown on this form is my correct taxpayer identification number (or | am waiting for a number to be issued to me); and
2. | am not subject to backup withholding because: () | am exempt from backup withholding, or (b) | have not been notified by the Intemal Revenus
Service (IRS) that | am subject to backup withholding as a result of a failure to report all interest or dividends, or (c) the IRS has notified me that | am

no longer subject to backup withholding; and
3. lam a U.S. citizen or other U.S. person (defined below); and

4. The FATCA code(s) entered on this form (if any) indicating that | am exempt from FATCA reporting is correct.

Certification instructions. You must cross out item 2 above if you have been notified by the IRS that you are currently subject to backup withholding because
you have failed to report all interest and dividends on your tax return. For real estate transactions, item 2 does not apply. For mortgage interest paid,
acquisition or abandonment of secured property, cancellation of debt, contributions to an individual retirement arrangement (IR4), and generally, paymentis
other than interest and dividends, you are not required to sign the certification, but you must provide your correct TIN. See the instructions for Part 11, later.

Slgl'l Signature of
Here U.S. parson &

Data »

General Instructions

Section references are to the Internal Revenue Code unless otherwise
noted.

Future developments. For the latest information about developments
related to Form W-9 and its instructions, such as legislation enacted
after they were published, go to www.irs.gov/FormWs.

Purpose of Form

An individual or entity (Form W-9 requester) who is required to file an
information returmn with the IRS must obtain your correct taxpayer
identification number (TIN) which may be your social security number
(SSMN), individual taxpayer identification number (ITIN), adoption
taxpayer identification number (ATIN), or employer identification number
(EIN), to report on an information retumn the amount paid to you, or other
amount reperiable on an information retum. Examples of information
returns include, but are not limited to, the following.

* Form 1099-INT (interest eamed or paid)

* Form 1098-DIV (dividends, including those from stocks or mutual
funds)

* Form 1099-MISC (various types of income, prizes, awards, or gross
proceeds)

* Form 1098-B (stock or mutual fund sales and certain other
transactions by brokers)

+ Form 1095-5 (proceeds from real estate transactions)
* Form 1098-K (mearchant card and third party network transactions)

+ Form 1028 (home mortgage interest), 1098-E (student loan interest),
1098-T (tuition)

* Form 1099-C (canceled debt)
+ Form 1099-A (acquisition or abandonment of secured property)

Use Form W-3 only if you are a U.S. person (including a resident
alien), to provide your correct TIM.

If you do not return Form W-8 fo the requester with a TIN, you might
be subject to backup withholding. See What is backup withholding,
later.

Cat. No. 10231X

Form W-9 (Rev. 10-2018)
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