Overview
Department:

History

Report Preparer:

Mark Jones

Program Name and Level:

BA/BS History

Program Assessment Question

Response

URL: Provide the URL where the
learning outcomes (LO) can be viewed.

www.ccsu.edu/history/

LO Changes: Identify any changes to
the LO and briefly describe why they
were changed (e.g., make LO more discrete,
align LO with findings). If no changes were
made, please report not applicable.

The learning outcomes have not changed, but a new assessment tool to measure student success in mastering the
learning outcomes was approved by the History department in Fall 2017. That assessment tool was used to assess
all 300 level courses in Fall 2017 and all 400 level courses in Spring 2018. The assessment tool can be found on
the department website as well as in the appendix.

Strengths: What about your
assessment process is working well?

We are now assessing all 300 level courses in the fall semester and 400 level courses in the spring semester.
Faculty participation has increased dramatically.

Improvements: List ways in which your
assessment process needs to be

improved based on student data. (A brief
summary of changes to assessment plan can be
reported here)

We need to begin to interpret the data that we collected over the last year, determine where our
department wide teaching needs to be improved, and create a plan of action.

For Each Learning Outcome (LO) complete questions 1, 2 and 3: Many programs have a large number of LOs, please limit the report to no more than five.

LO 1.

To critically read, think, and write about the past

1.1) Assessment Instruments: What is
the source of the data/evidence, other
than GPA, that is used to assess the

stated outcomes? (e.g., capstone course,
portfolio review and scoring rubric, licensure
examination, etc.)

All faculty in 300 and 400 level classes assign a paper. Those papers are the source of our data
collected over the 2017-2018 academic year. We used the new rubric (found on the department
website). The goal is to test whether or not our students are able to consistently produce papers that
meet the standards of historical scholarship

1.2) Interpretation: Who interprets the
evidence? (e.g., faculty, Admn. assistant, etc.).

Faculty

1.3) Results: Using this year’s Findings,
list:

a. The conclusion(s) drawn

b. The changes that were or will be
made as a result of those conclusion(s)

Conclusion: Students appear to struggle to write paragraphs with solid topic sentences and to quote effectively from sources

See attached overview of 300 and 400 level assessments..

Changes:

None yet. We need to collect more data this year to see if the pattern continues.
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General Education Summary:

1. All departments contribute to the general education foundation of CCSU students (i.e., the CCSU General Education Learning
Objectives/Outcomes) and must submit the General Education Summary below.
2. If your department participated in the General Education Assessment initiative (Multi-State model), complete only

Summary questions 1) and 2) below.
3. If your department assesses GenEd Learning Objectives/Outcomes at the department-level, complete Summary questions

1) — 7). Complete one Summary table for each LO assessed.

URL for the list of CCSU Learning Objectives/Outcomes: http://ccsu.smartcatalogiq.com/en/current/Undergraduate-Graduate-Catalog/Undergraduate-General-

Education-Program

Department: History

General Education LO Assessed: _ To cultivate historical perspective

Report Preparer: Daniel J. Broyld

General Education Questions

Response

1) Courses: List course(s) and the CCSU
General Education Learning
Objective/Outcome with which the course is
aligned. (These include courses across all
schools and departments and are not limited
only to designated GenEd Study and Skill
Area courses.)

Please see for a list of courses:
http://ccsu.smartcatalogiq.com/en/current/Undergraduate-Graduate-Catalog/Undergraduate-
General-Education-Program/Study-Area-1l-Social-Sciences

These courses align with general education learning objective #2:

To develop global awareness, historical perspective, and appreciation of social and cultural diversity in the
world. Relevant outcomes include the ability to: analyze an issue from the perspective of another cultural
tradition or historical period; understand and respect cultural differences; read, write, speak, and understand a
foreign language at an enhanced level.

Participation in General Education
Assessment Initiative (Multi-State
Collaborative model)

Response

2) Our departmental faculty participated in
the assessment of the GenEd Learning
Objectives/Outcomes by contributing to the
GenEd Assessment Initiative (Multi-State
Collaborative model). Please list the
participating faculty and General Education
Learning Objective/Outcome(s) for which
faculty have provided student artifacts.

Participation through Department-level
GenEd Assessment

Response

3) Assessment Instruments: What
data/evidence, other than GPA, are used to

Changes:
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assess the stated CCSU General Education
Objective/Outcome? (e.g., capstone course,
portfolio review, licensure examination, etc.)

We use the same quiz that is appended to the 2017 report. The goal of the quiz is to assess whether or
not students have developed the skill of historical awareness (the ability to order events in proper
chronological order and, thus, dis understanding of historical cause and effect)

4) Interpretation: Who interprets the
evidence? (e.g., faculty, Admn. Assistant,
etc.).

Faculty

5) Results: Since the most recent full report,
list:

a. The conclusion(s) drawn, noting strengths
and weaknesses.

b. The changes that were or will be made as
aresult of those conclusion(s).

The students predominately scored from excellent to satisfactory; thereby,
meeting our intended objectives.

6) Strengths in your Assessment Process:
List ways in which your assessment process
is working well.

The faculty participation rate is now much improved—not 100% but getting there.

7) Improvements: List ways in which
your GenEd assessment process needs to
improve based on student data (A brief
summary of changes to assessment plan
can be reported here).

The History Department’s Assessment Committee has discussed a new plan of action to
streamline the questions for students to better determine the depth of their knowledge and to
further challenge students to cultivate historical awareness. Depending on future results, we
will consider discussing this plan with the full department.

Interim reports: Append clearly labeled supporting data tables, organized by LO.
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Overview
Department: History

Report Preparer: _ Harold Vedeler

Program Name and Level: MA in History

Program Assessment Question

Response

URL: Provide the URL where the
learning outcomes (LO) can be viewed.

www.ccsu.edu/history/

LO Changes: Identify any changes to
the LO and briefly describe why they
were changed (e.g., make LO more discrete,
align LO with findings). If no changes were
made, please report not applicable.

No changes to learning outcomes.

Strengths: What about your
assessment process is working well?

We continue to assess Graduate level classes with a focus on identifying strengths in course outcomes.

Improvements: List ways in which your
assessment process needs to be

improved based on student data. (A brief
summary of changes to assessment plan can be
reported here)

Certain questions noted areas where no assessment of that type was done. We need to consider whether
these questions are relevant to our intended learning outcomes, and whether we need to modify the
assessment process to include or exclude them.

For Each Learning Outcome (LO) complete questions 1, 2 and 3: Many programs have a large number of LOs, please limit the report to no more than five.

LO 1. To write a paper that meets professional historical standards.

1.1) Assessment Instruments: What is
the source of the data/evidence, other
than GPA, that is used to assess the

stated outcomes? (e.g., capstone course,
portfolio review and scoring rubric, licensure
examination, etc.)

All graduate classes assign papers and work with primary sources, whether in translation or in the original
languages. This ensures that students acquire skill in interpreting documents to do historical
reconstruction. It also ensures a stress on analytical thinking which can be applied in post-graduate
activities.

1.2) Interpretation: Who interprets the
evidence? (e.g., faculty, Admn. assistant, etc.).

Evidence is interpreted by the appropriate faculty member, reflecting their area and chronological period
of expertise.

1.3) Results: Using this year’s Findings,
list:

a. The conclusion(s) drawn

b. The changes that were or will be
made as a result of those conclusion(s)

Conclusion: None yet

Changes: N/A
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Department: History

Report Preparer: _ Harold Vedeler

Program Name and Level: MA in Public History

Program Assessment Question

Response

URL: Provide the URL where the
learning outcomes (LO) can be viewed.

www.ccsu.edu/history/

LO Changes: Identify any changes to
the LO and briefly describe why they
were changed (e.g., make LO more discrete,
align LO with findings). If no changes were
made, please report not applicable.

No changes to learning outcomes.

Strengths: What about your
assessment process is working well?

We continue to assess Graduate level classes with a focus on identifying strengths in course outcomes.

Improvements: List ways in which your
assessment process needs to be

improved based on student data. (A brief
summary of changes to assessment plan can be
reported here)

Certain questions noted areas where no assessment of that type was done. We need to consider whether
these questions are relevant to our intended learning outcomes, and whether we need to modify the
assessment process to include or exclude them.

For Each Learning Outcome (LO) complete questions 1, 2 and 3: Many programs have a large number of LOs, please limit the report to no more than five.

LO 1. To write a paper or undertake a project that meets professional standards in the Public History field.

1.1) Assessment Instruments: What is
the source of the data/evidence, other
than GPA, that is used to assess the

stated outcomes? (e.g., capstone course,
portfolio review and scoring rubric, licensure
examination, etc.)

All faculty in 500 level MA (Public History) courses assign a research paper or project. Those papers or projects
will be the sources of data. The rubric found in Appendix D will be will be used as a guide to develop a Public
History assessment rubric. The goal is to test whether or not our students are able to consistently produce
papers or projects that reach the expectations of professional scholarship in the field f Public History. If they are
not reaching that level, we will need to further discuss changes to graduate level pedegogy in Public History.

1.2) Interpretation: Who interprets the
evidence? (e.g., faculty, Admn. assistant, etc.).

Evidence is interpreted by the appropriate faculty member, reflecting their area and chronological period
of expertise.

1.3) Results: Using this year’s Findings,
list:

a. The conclusion(s) drawn

b. The changes that were or will be
made as a result of those conclusion(s)

Conclusion: None yet

Changes: N/A
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Learning Outcome:
To critically think, read, and write about the past

20O |

Exceeds Meets Progressing Toward |Fails to Meet  |Not
Expectations Expectations |Expectations Expectations Expectations  |Applicable
skilfully interprets  |1) Summarizes sourcel(s), including discussion of B
Sidlfully interote’s. 11 elel, incucine P N I \
primary source(s)  |author, date of publication, and main arguments of .
the source(s) Fully 13% Mostly 2| |Periodically 29 |Almost never 7
2) Contextualizes the source(s) by examining point of \ \
view, intended audience, and intended purpose of D‘“ \ u “\
source(s) Fully SO |Mostly 2.4 |Periodically 21 |Almost never
3) Places the source(s) within broader historical Wt W “ﬂ i
context Fully "fz Mostly 14 |Periodically 3@ ‘Almost never 7
45 | 1q | 24 7
Displays command_ |1) Displays knowledge of key processes and actors wmrit M 1
of content that define the historical time period under »
|knolwedge consideration Fuily 57 |Mostly 3 |Partially -1 |Rarely Q
' 2) Identifies scholarly works that aid in understanding | k{\\ i A
the historical time period Fully SO  |Mostly 43 |Partially K4 Rarely 0
Crafts convincing 1) Poses a thesis statement that is clear, defensible, /
, o " Wi I\E&
thesis and and imaginative wa
supporting _ .
arguments Fully. > L Mostly 72 Partially 2_1 Rarely
2) Develops supporting arguments that expand upon | P\ AW =4 wa \
the thesis statement Fully > Mostly 2 e |Periodically ~] jAlmost never
S92 |4
36, #,jo
Writes with care 1) Writes paragraphs with solid topic sentences Fully s 42 Mostly)m\ Periodically | Aimost never
2) Quotes effectively from source(s) Fully i\l 50 [Mostly g@/ Periodically 1\ Almost never
3) Cites sources properly Fullyunmm Mostiylll_zi1 |Periodically ? Aimost never
57 3L K

NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.




Learning vulLuliic.

NOTE: This rubric should be used to

evaluate a paper or presentation for a 300-400 level

history ciass.

To critically think, read, and write about the past |
Exceeds Meets Progressing Toward |Fails to Meet Not

Expectations Expectations Expectations Expectations Expectations Applicable
Skilfully interprets  11) Summarizes source(s), including discussion of wiil W A\ .
primary source(s) author, date of publication, and main arguments of §- 23 . 0 /-

the source(s) Fully 517 Mostly periodically Almost never

2) Contextualizes the source(s) by examining point of

) =or : . Wi 1\ \ S

view, intended audience, and intended purpose of 5,_{ 7 237 . g/

source(s) Fully Mostly periodically Almost never

3) Places the source(s) within broader historical R . - \ 15, \ 5 \ 5

context Fully 17 Mostly 7 periodically ! * |Almost hever

574 | 267 \.&7- 5/
Displays command 1) Displays knowledge of key processes and actors
: BT : Wi 1\ 11

of content that define the historical time period under (2 23 . O /.
knolwedge consideration Fully Mostly partially Rarely

2) Identifies scholarly works that aid in understanding win 1} im ) i

the historical time period Fully (27 |Mostly Is7. Partially 23 7 Rarely o7

LYY 157. 237 e/

Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative pa \ Y
supporting 627 157, 22 Q7
arguments Fully Mostly partially Rarely

2) Develops supporting arguments that expand upon | G\ . W -2, 111 . \ g Y.

the thesis statement Fuily ) WA i\/lostly”3 7 | periodically \S/ Almost never

557 197 }q 7 S ¥Z

Writes with care 1) Writes paragraphs with solid topic sentences Fully \“\)\! Gy, Mostlyi} 157 periodically | 157- Almost never\ 74

2) Quotes effectively from source(s) Fully !!ﬂ WL Mostlyly 157 periodically {i 7 3 |Almost never Oy

l3) Cites sources properly Fully _m_“\\é.l'/. Mostly 1157 | Periodically O /- Almost never Ii{,

L2 [57. | Q7. J 23
6/
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NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.

Learning Outcome: ’_{ 1-9;_ 336
To critically think, read, and write about the past
Exceeds Meets Progressing Toward |Fails to Meet Not
Expectations Expectations |Expectations |Expectations Expectations Applicable
Skilfully interprets |1) Summarizes source(s), including discussion of .
primary source(s)  |author, date of publication, and main arguments of P 537 W 297 (W A \ 67
the source(s) Fully Mostly Periodically Almaost never
2) Contextualizes the source(s) by examining point of
view, intended audience, and intended purpose of AN 25/ i A 0 HY A \ G 7'
source(s) Fully Mostly Periodically Almost never
3) Places the source(s) within broader historical Wi 35/ i Yay ) A v 2
context Fully Mostly ! Periodically Almost never
- 6 ‘ y ’
Displays command |1) Displays knowledge of key processes and actors \
of content that define the historical time period under l““ 35 % W 35, A\ 2L1 A \ (o 7 O 7
knolwedge consideration Fully Mostly Partially Rarely
2) Identifi holarly works that aid in understandin s , . . L. § o
) gnllfassc.oary\./v g\ L/ ‘ o mmm‘e G4
the historical time period Fully Mostly Partially Rarely
M7 157 2 A uq v
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative “““ W i A . L
supporting His Hiz e Ve
arguments Fully Mostly Partially - {Rarely
2) Develops supporting arguments that expand upon W i VAL REES IRV [T 1Y o \ A
the thesis statement Fully " [Mostly Periodically Almost never
WA | oy R &7
L1/
Werites with care 1) Writes paragraphs with solid topic sentences Fully Jt W 537 Most]ymllkt -|Periodicallyly 12 % |Almost neverfy “ G/ O/
2) Quotes effectively from source(s) Fully W\ 3 7/ { Mostiviif 29/|Periodicallyly 18 |Almost never{ Z o7/
3) Cites sources properly Fuly © 7 |mostly 0 |periodically O/ |aimostnever |Woapspw o4 /00 7
S0 7. 18 /. 167 2 33/



Learning Outcome:

To critically think, read, and write about the past

"
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Hst 32Q

NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.

Exceeds Meets Progressing Toward |Fails to Meet Not
Expectations Expectations |[Expectations |Expectations Expectations Applicable
Skilfully interprets  {1) Summarizes source(s), including discussion of u“ W u,““ “.m )
primary source{s) |author, date of publication, and main arguments of 33' ;/‘ 337 29 / o 7
the source(s) ) Fully Mostly Periodically Almost never
2) Contextualizes the source(s) by examining point of
view, intended audience, and intended purpose of Y 38/ Wi 247 ““‘“ 33 VS
source(s) Fully Mostly Periodically Almost never
3) Places the source(s) within broader historical Wil 8/ Wi 5 W a2 W 1O
context Fully Mostly Periodically Almost never
38/ | 322 | 25/ 5y
Displays command |1) Displays knowledge of key processes and actors
of content that define the historical time period under Wi 33/ “““\ 33/ W 24/ 1 S/'
knolwedge consideration- - Fuilly Mostly Partially Rarely
2) identifies scholarly works that aid in understanding e 23/ “\\ \ 9 / ““\ 2 9. L1 q
the historical time period Fully Mostly Partially Rarely
334 | 297 271/ 12 /-
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative 2 “ , ,
e U 3p,, WAUR 2 W g9 0
arguments Fully Mostly Partially Rarely
2) Develops supporting arguments that expand upon i 33 W 35/ wh 2y \ Su-
the thesis statement Fully " |Mostly Periodically Almost never
364 | ul# 22/ 37
Y W S VA
Writes with care 1) Writes paragraphs with solid topic sentences Fully 14 29 # |Mostly m\w Periodically W~ te /. |Almost never 8/ 164
2} Quotes effectively from source(s) Fullyywa\ 3o 7 | Mostly w Periodically{fl 204 |Almost never\\y PR h VA
W i d
3} Cites sources properly Fullyy {0/ |Mostlyjyum |Periodicallyyyy 19 # [AImost neverpy
237- 55 Z‘“ by, 15/, ;84




Learning Outcome:
To critically think, read, and write about the past
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NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.

Exceeds Meets Progressing Toward [Fails to Meet Not
Expectations Expectations |Expectations |Expectations Expectations Applicable
Skilfully interprets |1} Summarizes source(s), including discussion of \ \ \\ XX { { .
primary source(s) author, date of publication, and main arguments of /L A Yo ) 8/ G 7
the source(s) Fully 3 / Mostly Periodically Almost never
2) Contextualizes the source(s} by examining point of l { 11 | | i
view, intended audience, and intended purpose of 6/ C1A/A 177 o/
source(s) Fully Mostly Periodically Almost never
3) Places the source(s) within broader historical H,{»("ft {{t 27 l q /. O /.
context Fully AWA Mostly Periodically Almost never
Ys/ Yo7 157/ 6/
Displays command |1) Displays knowledge of key processes and actors 1{ { ,}’H/{‘ { i
of content that define the historical time period under 27 SS 1 & 7 G v 0~
knolwedge consideration Fully Mostly Partially Rarely
2) Identifies scholarly works that aid in understanding % - . . O ,gﬂ’(
the historical time period ’ Fully 7 MostlyO /- Partially Q7 Rarely 7 /}Hr}io o /.
147 287 g v g 7 567
Crafts convincing 1) Poses a thesis statement that is clear, defensible, { { W | [ j l
thesis and and imaginative 5 Ly- H 4 / O Vd
5 167, q7. ‘
supporting
arguments - Fully Mostly Partially Rarely
2) Develops supporting arguments that expand upon | 1 15, «H"ﬁ',%y i u 2L o
the thesis statement Fully Mostly “ |Periodically Almost never
18 557. 277 o
367 | wuy A 3¢ -
Writes with care 1) Writes paragraphs with solid topic sentences Fully {1 152 Most!y}l’ﬂ. APperiodically | iﬁ\‘!‘ Almost never\ﬂlf O~
2) Quotes effectively from source(s) Fully {1 177, |Mostly § 11 }¥ |Periodically _3H1¥ |Almost never | o
3) Cites sources properly Fully ©34  [Mostly O/ |Periodically 6 /- |Almost neverdz| L i 7
70
0./ 2717 27 o/ 34 337

loo



Learning Outcome:
To critically think, read, and write about the past
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NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.

Exceeds Meets Progressing Toward |Fails to Meet Not
Expectations Expectations |Expectations |Expectations Expectations Applicable
Skilfully interprets  |1) Summarizes source(s), including discussion of \ : '
primary source(s) author, date of publication, and main arguments of Ml 3 q /- M‘ 3 3% _“,‘ J 7 /- “ ) /'
the source(s) v Fully Mostly Periodically Almost never
2) Contextualizes the source(s) by examining point of
view, intended audience, and intended purpose of e 9 i 21z ““ 2Z 7 W ns
source(s) Fully Mostly Periodically Almost never
3) Places the source(s) within broader historical il 39/ W 221 Hy W <2
context Fully Mostly Periodically Almost never
397 28 . 19 7 157
Displays command 1) Displays knowledge of key processes and actors \ ‘ )
of content that define the historical time period under um 33 7 M‘“ SO 7 ‘“ ! 17 O
 knolwedge consideration Fully Mostly Partially Rarely
2) Identifies scholarly works that aid in understanding [l 35 mn iy M )37 \ A
the historical time period Fully Mostly Partially Rarely
3494 b \g /. 37
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative W \ . .
supporting 39/ Wi 337 W 2L ! b /
arguments Fully Mostly Partially Rarely
| rti ts th - . .
2) Deve ?ps supporting arguments that expand upon W 3 3[ “m sz w o 22 W\ 12/
the thesis statement Fully Mostly Periodically Almost.never
367 337 22/ 9
b/ |56 2 1\ 7
Writes with care 1) Writes paragraphs with solid topic sentences Fullyyy 22 Mostlmb Periodicallyy 11/ |Almost neveny } VA
2) Quotes effectively from source(s) Fullylg V1 /- Mostlym Periodicallyll{ |7/ [Almost nevery A
3) Cites sources properly Fullytg 177  [Mostly Periodicallyfl{ 1l /- |Almost neverjj
19 7 sLy Sh (37 YR




Learning Qutcome:
To critically think, read, and write about the past
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Exceeds Meets Progressing Toward |Fails to Meet Not
Expectations Expectations |Expectations |Expectations Expectations Applicable
Skilfully interprets  |1) Summarizes source(s}, including discussion of s -t Y s Y
ol " P e ¢ AN AR
primary source(s) author, date of publication, and main arguments of N N e LYY R~
the source(s) Fully Mostly Periodically Almost never
2) Contextualizes the source(s} by examining point of Cma Corr Y
. . . B 2.~ Z i e l/f_;o LA fe
view, intended audience, and intended purpose of A >N - ‘
source(s) Fully Mostly Periodically Almost never
3) Places the source(s) within broader historical 44 S| B BN V% Ve
context Fully Mostly Periodically Almost never
Displays command | 1) Displays knowledge of key processes and actors Cmn ot e a \ .,
prysmal A S R 207, |SE7. | 1V /.
of content that define the historical time period under ~— ~ :
knoiwedge consideration Fully Mostly Partially Rarely
2) Identifies scholarly works that aid in understanding 227, 2 G A Gy
the historical time period Fully Mostly Partially Rarely
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative ::: ’\ "J Nz ;/, e E’; :/:
supporting '
arguments Fully Mostly Partially Rarely
2) Develops supporting arguments that expand upon 20 _“..x Ve bde' 4 4
A S pae y
the thesis statement Fully Mostly Periodically Almost never
L Vbion. Qwefx-i
>
| Writes with care 1) Writes paragraphs with solid topic sentences Fully 207  {Mostly <2 §Periodically < Almost never\\}’-ﬁ
2) Quotes effectively from source(s) Fully %% |Mostly 227, Periodically. 1% Al»mosggever??'-‘{
3) Cites sources properly Fully 25 7. |Mostly % 17+ |Periodically | &% |Almost neveré

NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.

(Ve

_{L 345



Learning Outcome:

'
"

RO

NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 leve! history class.

\’f.; Lt v i
To critically think, read, and write about the past Y ‘A D’\\
Exceeds Meets Progressing Toward |Fails to Meet Not
Expectations Expectations |Expectations |Expectations Expectations Applicable
Skilfully interprets  [1) Summarizes source(s), including discussion of . .
: . ts) 8¢ " M2e0| ) 20 | R o2
primary source(s) author, date of publication, and main arguments of e il s
the source(s) Fully " |Mostly Periodically Almost never
2)C i ini int of ' , A,
? on.textuallzes tl?e source(s? by examining point o e /;! o ” Sl _H_H_ S
view, intended audience, and intended purpose of ./ / i = GA M
source(s) Fully ) Mostly Periodically Almost never
3) Places the source(s) within broader historical lj G /J/iﬂ LA, . m\‘ SEnA
S ; " T C),/w
context Fully Mostly Periodically Almost never
Dispiays command [1) Displays knowledge of key processes and actors . ThSk . . . ’
of content that define the historical time period under u} 80ﬂ l & 01, / . {04 oS04
knolwedge consideration Fully Mostly Partially Rarely
2} Identifies scholarly works that aid in understanding ” -t Kjﬁ 1 ,_,:93;, 1y ~
P Fanl e 178 ) i‘ S Yt .
the historical time period Fully stly Partially Rarely
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative /‘ ~ A M Yo, }H T oYL
RS EE ‘ DA w7
S_UME. e { & DiFe
arguments Fully Mostly Partially Rarely
2) Develops supporting arguments that expand upon ; St ¢ . sYe
) ops supporting arg pand up [ on W g ] o 3/
the thesis statement Fully PO | Mostly Periodically Almost never
%07
WV
| Writes with care 1) Writes paragraphs with solid topic sentences Fully / o0 (Mostly 335Hi Periodically C 4 |Almost never | =107
2) Quotes effectively from source(s) Fuly O |Mostly O~ (Periodically i} 207 |Almost never PRI &80 -
3) Cites sources properly Fully A7 { 304 Mostiyl/ | 2odl Periodically { ] %2 |Almost neverl.sf- 10




Learning Outcome:
To critically think, read, and write about the past

Expectations

Exceeds
Expectations

Meets
Expectations

Progressing Toward
Expectations

Fails to Meet
Expectations

Not
Applicable

Skilfully interprets
primary source(s)

1) Summarizes source(s), including discussion of
author, date of publication, and main arguments of

the source(s) 28 42 25 5
2) Contextualizes the source(s) by examining peint of
view, intended audience, and intended purpose of
source(s) 32 40 20 8
3) Places the source(s) within broader historical
context 20 35 40 5
Displays command {1) Displays knowledge of key processes and actors
of content that define the historical time period under
knolwedge consideration 28 42 25 5
2) Identifies scholarly works that aid in understanding
the historical time period 20 45 30 5
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative
supporting
arguments 23 47 20 10
2) Develops supporting arguments that expand upon
the thesis statement 25 50 15 10
Writes with care 1) Writes paragraphs with solid topic sentences 20 30 30 20
2) Quotes effectively from source(s) 20 30 30 20
3) Cites sources properly 35 40 20 5

NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.




Learning Outcome:

o
| STy

To critically think, read, and write about the past W X ‘\1\3‘/,\5:
Exceeds Meets Progressing Toward |Fails to Meet Not
Expectations Expectations |Expectations |Expectations Expectations Applicable
Skilfully interprets  [1) Summarizes source(s), including discussion of L o2ay | wl 2ay \\1 n e -
primary source(s) author, date of publication, and main arguments of 'tE i _/% fo ]t l 30/ LD T
the source(s) Fully Mostly Periodically Almost never
2} Contextualizes the source(s) by examining point of -
T G, oy ‘,e\ 2 [ .
view, intended audience, and intended purpose of 411 t 2 8 é “[ Z S u 5] %V { :% ‘/
source(s} Fully Mostly Periodically Almost never
-,
3) Places the source(s) within broader historical Wy S0 ’%'HT 2327 |1 Z¥. LT
context Fully Mostly Periodically Almost never
Displays command |1) Dlsplafys know!edgr‘e of k.ey proc.esses and actors ,H At Ry %j | - ~
of content that define the historical time period under b e N v \ 1o T T
knolwedge consideration Fully Mostly Partially Rarely
2) Identifies scholarly works that aid in understanding {711 2 =7, ISy i \i ‘)G:’f I N o=z 20,
the historical time period Fully Mostly Partially Rarely
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative AN ey L
fhesisanc. 8 devzan| W AFa L B0 27
supporting BUSIERT
arguments Fully Mostly Partially Rarely
2} Develops supporting arguments that expand upon |1} {} BEA HH REx5 W\ 5 |t
the thesis statement Fully Mostly Periodically Almost never
Writes with care 1) Writes paragraphs with solid topic sentences Fully-H4~3 &2 Mostly! 7~/ Periodicallytri-%3 £ .| Almost never {} | = 157,
2) Quotes effectively from source(s) Fully 4% 8 4 Mostly 553 Periodically it~ 15°/|Almost never}- &~ 77,
3) Cites sources properly Fully {111 207 [Mostly {1\ BfPeriodically {|] 227 |Almost neveri |[£= 1S 7

NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.



* . L O
Learning Outcome: it““\,\. C-P"‘%“_H, {L) O
To critically think, read, and write about the past N x_)\ it\i “\@ n.\/‘g
Exceeds Meets Progressing Toward |Fails to Meet Not

Expectations Expectations |Expectations |Expectations Expectations Applicable
Skilfully interprets  |1) Summarizes source{s)}, including discussion of W .y ' 24 ~ 6 o
primary source(s) author, date of publication, and main arguments of ) W ie “ _,%/. [\/ : <

the source(s) Fully Mostly Periodically Almost never

2) Contextualizes the source(s) by examining point of Mmoo . . .

P2l 1 "\ B, -/\: . ] \‘:L‘« ,-‘l’-,

view, intended audience, and intended purpose of \N 6-(}14"‘ EJ \ “O e 7 :

source(s) Fully Mostly Periodically Almost never

3) Places the source(s) within broader historical W‘\ SO0 \{l %‘:}‘{,‘ \ o \'5 R o7,

context Fully Mostly Periodically Almost never
Displays command_ [1) Displays knowledge of key processes and actors s
of content that define the historical time period under “\ 557 HEREIEE Q Q%
knolwedge consideration Fully Mostly Partially Rarely

2) ldentifies scholarly works that aid in understanding -§—"m" :‘)3, N o2& { . R C/,

the historical time period Fully Mostly Partially Rarely
Crafts convincing 1) Poses a thesis statement that is clear, defensible,
thesis and and imaginative PR o
supporting it 2 5./‘ _'xe{\,-l F57 e s
arguments Fully Mostly Partially Rarely

2) Devel?ps supporting arguments that expand upon |} m ShiZ IR\ 2%, o { z4’\'§ A2

the thesis statement Fuily Mostly Periodically 1 Almost never
Writes with care 1) Writes paragraphs with solid topic sentences Fully 110 5657, |Mostly (W= Periodically © #.  {Almost neverd .

2) Quotes effectively from source(s) Fully¥e\ S/ Mostlyl | 25% Periodically & 2. |Almost neversy,

3) Cites sources properly Fully X | %57 Mostly || 254 Periodically <3 ;% |Almost never 37

NOTE: This rubric should be used to evaluate a paper or presentation for a 300-400 level history class.
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historical problem to explore
in thelr paper or project that
reflects a solid understanding
of the relevant historiography.

problem in relation to current
scholarship. It analyzes existing work in
the field, while demonstrating an

awareness of historiographic trends.
[} W DUoe = Seap
- ST

clear problem in relation to current
scholarship. It identifies existing work
in the field but does not analyze it

thoroughly. U
Hn 94

The final paper or project defines a clear
problem but not in relation to current
scholarship. It identifies secondary sources
that are either general or tangential

{ Gt

a clear problem. It includes few
references to current scholarship. It may |
rely on outdated or inappropriate
scholarship.

Learning Qutcome: ‘-\3‘?{\ N o @ {
To produce a paper that meets the standards of the historical profession i al
Expectations Exceeds Expectations Meets Expectations Below Expectations but Stll Passing Failing Not Applicable
Students identifies an The final paper or project defines a clear | The final paper or project defines a The final paper or project does not define

Students develops a final
bibliography that
demonstrates knowledge of
relevant secondary sources.

The selection of secondary sources
reflects thorough research in applicable
databases {e.g, Historical Abstracts,
WorldCat), as well as the careful review
necessary to identify the best choices.

The selection of secondary sources
reflects thorough research in applicable
databases {e.g., Historical Abstracts,
WorldCat). All sources included in the
bibliography are appropriate but some
significant sources have been omitted.

By =ew

The selection of secondary sources reflects
thorough research in applicable databases
(e.g.. Historical Abstracts, WorldCat). Seme
sources included in the bibliography are
inappropriate.

¥ Tt

t (} v:;‘

The selection of secondary sources does
not reflect careful research in applicable
databases (e.g., Historical Abstracts,
WorldCat}.

Students identifies an
appropriate body of primary
sources to serve as the
foundation of their paper or
project.**

The final paper or project is based upon a
substantial body of primary source
material that is especially appropriate for
the paper or project. The choice of
primary sources reflects a thorough
exploration of the topic.

The final paper or project is based upon
a substantial body of primary source
material that is appropriate for the
paper or project. The choice of primary
sources reflects an adequate
exploration of the topic.

The final paper or project is based upon a
body of primary source material that is
marginally appropriate for the paper or
project. The choice of primary sources does
not reflect an adequate exploration of the
topic.

The final paper or project is based upon
an inadequate body of primary sources.

A
VO DS
WL

Student writes clearly.

Thesis is easily identifiable; there are
strong topic sentences; all ideas in paper
flow logically; sentence structure, spelling,
grammar, and punctuation are excellent.

I I W

DB s
A | Hex

Thesis promising but slightly unclear;
some paragraphs lack strong topic
sentences; argument usually flows
logically; sentence structure, spelling,
grammar, and punctuation are good.

i &7

Thesis is vague and poorly stated; many
paragraphs are without topic sentences;
argument is not Jogically organized;
problems with sentence structure, spelling,
grammar, and punctuation.

i VST

Has no identifiable thesis; very difficult to
understand owing to problems with logic
and writing.

Students develops an original
interpretation that represents
a solid contribution to the field
of history.

The final paper or project presents an
original interpretation that with revision
could be submitted to a professional
audience {e.g, in the form of a conference
presentation, journal submission, public
history exhibit),

The final paper or project presents an
original interpretation that
demonstrates mastery of historical
research and writing,

The final paper or project presents an
interpretation that demonstrates a
rudimentary command of historical
research and writing.

The final paper or project lacks a
coherent interpretation, demonstrating
little understanding of historical research
and writing.

** This expectation does not apply to classes that are assessing an historiographical essay.
NOTE: This rubric can be used to assess 500-level history courses that satisfy the requirements for the MA in History.
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historical problem to explore
in their paper or project that
reflects a solid understanding
of the relevant historiography.

problem in relation to current
scholarship. It analyzes existing work in
the field, while demonstrating an
awareness of historiographic trends.

AR

-
) y
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clear problem in relation to current
scholarship. It identifies existing work
in the field but does not analyze it
thoroughly.
]
L

The final paper or project defines a clear
problem but not in relation to current
scholarship. It identifies secondary sources
that are either general or tangendal.

a clear problem. Itincludes few
references to current scholarship. it may
rely on outdated or inappropriate
scholarship.

Learning Qutcome: = \ &’ & 3
To produce a paper that meets the standards of the historical profession o 5t
<§;ﬂn e @by
Expectations Exceeds Expectations Meets Expectations Below Expectations but Still Passing Failing 'Not Applicable
Students identifies an The final paper or project defines a clear {The final paper or project defines a The final paper or project does not define

Students develops a final
bibliography that
demonstrates knowledge of
relevant secondary sources.

The selection of secondary sources
reflects thorough research in applicable
databases {e.g., Historical Abstracts,
WorldCat), as well as the careful review
necessary to identify the best choices.

The selection of secondary sources
reflects thorough research in applicable
databases (e.g., Historical Abstracts,
WorldCat). All sources included in the
bibliography are appropriate but some
significant sources have been omitted.

The selecdon of secondary sources reflects
thorough research in applicable databases
(e.g., Historical Abstracts, WorldCat). Some
sources included in the bibliography are
inappropriate.

The selection of secondary sources does
not reflect careful research in applicable
databases (e.g., Historical Abstracts,
WorldCat).

Students identifies an
appropriate body of primary
sources to serve as the
foundation of their paper or
project.**

The final paper or project is based upon a
substantial body of primary source
material that is especially appropriate for
the paper or project. The choice of
primary sources reflects a thorough
exploration of the topic.

The final paper or project is based upon
a substantial body of primary source
material that is appropriate for the
paper or project. The choice of primary
sources reflects an adequate
exploration of the topic.

The final paper or project is based upon a
body of primary source material that is
marginally appropriate for the paper or
project. The choice of primary sources does
not reflect an adequate exploration of the
topic.

The final paper or project is based upon
an inadequate body of primary sources.

Student writes clearly.

Thesis is easily identfiable; there are
strong topic sentences; all ideas in paper
flow logically; sentence structure, spelling,
grammar, and punctuation are excellent.
W % S vy
L sS4

Thesis promising but slightly unclear;
some paragraphs lack strong topic
sentences; argument usually flows
logically; sentence structure, spelling,
grammar, and punctuation are good.

2 HG7Y

Thesis is vague and poorly stated; many
paragraphs are without topic sentences;
argument is not logically organized;
problems with sentence structure, spelling,
grammar, and punctuation.

Has no identifiable thesis; very difficult to
understand owing to problems with logic
and writing.

Students develops an original
interpretation that represents
a solid contribution to the field
of history.

The final paper or project presents an
original interpretation that with revision
could be submitted to a professional
audience (e.g., in the form of a conference
presentation, journal submission, public

history exhibit).
AR
o Ao
t

d

The final paper or project presents an
original interpretation that
demonstrates mastery of historical
research and writing,

'LFQT% “A kY,

The final paper or project presents an
interpretation that demonstrates a
rudimentary command of historical
research and writing.

A
4
X

g/

The final paper or project lacks a
coherent interpretation, demonstrating
little understanding of historical research
and writing.

** This expectation does not apply to classes that are assessing an historiographical essay.
NOTE: This rubric can be used to assess 500-level history courses that satisfy the requirements for the MA in History.



To produce a paper, project, or presentation that meets the professional standards of the public history field

Learning Qutcome:

Higiom &

Wescot

Spring 2018

Expectations

Exceeds Expectations

Meets Expectations

Below Expectations but Still Passing

Failing

Not Applicable

Students identifies a public
historical problem to explore
in their paper or project that
reflects a solid understanding
of the relevant historiography.

The final paper or project defines a clear
problem in relation te current
scholarship. It analyzes existing work in
the field, while demonstrating an
awareness of historiographic trends.

The final paper or project defines a
clear problem in relation to current
scholarship. It identifies existing work
in the field but does not analyze it
thoroughly.

The final paper or project defines a clear
problem but not in relation to current
scholarship. It identifies secondary sources
that are either general or tangential.

T
Ll

The final paper or project does not define
a clear problem. It includes few
references to current scholarship. It may
rely on outdated or inappropriate
scholarship.

Students develops a final
bibliography that
demonstrates knowledge of
relevant secondary sources.

The selection of secondary sources
reflects thorough research in applicable
databases (e.g, Historical Abstracts,
WorldCat), as well as the careful review
necessary to identify the best choices.

The selection of secondary sources
reflects thorough research in applicable
databases (e.g, Historical Abstracts,
WorldCat}. All sources included in the
bibliography are appropriate but some
significant sources have been omitted.

The selection of secondary sources reflects
thorough research in applicable databases
(e.g., Historical Abstracts, WorldCat). Some
sources included in the bibliography are
inappropriate.

The selection of secondary sources does
not reflect careful research in applicable
databases (e.g., Historical Abstracts,
WorldCat).

Student writes clearly.

Thesis is easily identifiable; there are
strong topic sentences; all ideas in paper
flow logically; sentence structure, spelling,
grammar, and punctuation are excellent.

Thesis promising but slightly unclear;
some paragraphs lack strong topic
sentences; argument usually flows
logically; sentence structure, spelling,
grammar, and punctuation are good.

Thesis is vague and poorly stated; many
paragraphs are without topic sentences;
argument is not Jogically organized;
problems with sentence structure, spelling,
grammar, and punctuation.

Has no identifiable thesis; very difficult to
understand owing to problems with logic
and writing,

Students apply public history
skills of shared inquiry and
reflective practice to engage
with the public or a community
partner to address community-
defined needs and interests.

Student skillfully and enthusiastically
apply public history skills of shared
inquiry and reflective practice to engage
with the public or a community partner to
address community-defined needs and
interests.

Student ably applies public history
skills of shared inquiry and reflective
practice to engage with the publicor 2
community partner to address
community-defined needs and
interests.

Student reluctantly or minimally applies
public history skills of shared inquiry and

reflective practice to engage with the public

OT a2 community partner to address
community-defined needs and interests.

e

Student does not apply skills and
demonstrates a lack of interestin
working with the public.

NOTE: This rubric can be used to assess 500-level public history courses.
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